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In this dissertation, | explored the payals of people with a specific learning
disability or with attention deficit/hyperactivityisorder in children’s literature. Eighteen
books were analyzed to determine what themes asdages were being conveyed to
children.

The major themes were about friendshpl, @/ercoming issues associated with a
SLD or AD/HD. In addition, the portrayals suggdsttchildren with SLD and AD/HD
have similar problems like their peers with theseditions. However, there were

portrayals of stereotypical roles and usage of tinagéanguage.
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CHAPTER |
THE RESEARCH PROBLEM AND ITS BACKGROUND
Introduction

Every school day since Ulysses was in fourth greelbas been pulled out of his
homeroom to come to me for his “special”’ class.lael been told that he had a learning
disability and needed help with his schoolworkfoMrteen, Ulysses needed a transition
plan for high school. We had a conference, andkedsim if he liked coming to see me.

“Yes,” Ulysses answered. “Of course L'do

| accepted his reply without question.aiise would he answer? Even with
Ulysses’ social problems and lack of respect fahatity, he knew he should answer in
the affirmative. But the truth of the matter waatthe really did not know what coming to
me meant. He knew he had a learning disability | m&ver fully explained to him what a
learning disability was. For the past four yearfidlped Ulysses and other children with
their reading, but we never discussed the reasah@purpose.

“Ulysses, do you get any benefit from icmhere?” | asked.

“The good thing is you tell the teach#rat | don’t have to do all the homework
that they assign” he replied. “But | miss some ¢f magular classes and the other
students tease me by calling me ‘LD’. Everyone lsnyou teach the dummies.”

“Are you a dummy?” | asked.

“No. Maybe, sometimes. | don't like tatey” Ulysses replied.
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“So, how do you feel when your classmaédisyou ‘LD’ or a dummy?” | replied.

Ulysses was quiet for a moment. | imagitmat was a hard question for him to
answer. | also knew that for a teenager living ba State Street Corridor, an area of
Chicago where gang members were constantly figttugy turf and gunshots were
heard daily, it was important to have a reputati@eing considered LD was not going to
help Ulysses define his place in the neighborhood.

Finally, Ulysses answered. “I pretenddnd need the help. | only participate in
class discussions when | understand the topic.oOfse, | have to be tough and pretend
that the teasing doesn’t matter. Even with my préiteg, there are people around me
who will not let me forget. Today, that is you. Dike coming to see you? What you are
really asking me is do | like being a kid with gability?”

Ulysses and | talked some more aboutdclhe admitted that he did not want to
continue to see me because it made him feel ditfén@m the other children. Ulysses
stated that he started to feel different when he wahird grade when mid-year he was
placed in a self-contained classroom with othetdrien who had behavior issues. No
one mentioned a disability but he knew why he walsd class. | asked him about the
stories his teachers used for reading and if theyevabout people with disabilities. He
stated he did not read books that had charactet disabilities that he could relate to
his life.

Statement of the Problem

In order to help Ulysses and other sttalbke him understand disability, | started

with the resources that were most commonly usdiilsischool which are textbooks. As |

skimmed the books, | did not see many people wihhilities or disorders. Secondly, |
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surveyed my colleagues’ classroom libraries toveleat selections they offered. Once
again, there were very few books that portrayegleewith disabilities or disorders. If
children’s literature is used in school curriculuims presents a problem when someone,
like Ulysses, is searching for his place in thigldoOther cultures are portrayed widely
in modern children’s literature because the usauiticultural text engages students,
increases their understanding of cultural contidng, and gives them a sense of pride
about themselves and their culture (Landt, 2008;Mdaido & Dahlen, 2013). Without all
cultures represented in children’s literature,drgih do not gain knowledge that will help
them develop positive attitudes and improve intugrrelations (Banks, 2005; Naido &
Dahlen, 2013).

The problem addressed in this studyesépresentation of people with disabilities
or disorders in children’s literature. The storgnof books often convey certain values
and beliefs of the dominant culture. When teacheesthose books, children may adopt
the views the books espouse. Research shows tsat values and beliefs impact
children’s understanding and acceptance of diftecaliures (Altieri, 2008; Botelho &
Rudman, 2009). Unfortunately, text sometimes stgpecally portrays people with
disabilities as passive, troubled, and damagedpi&hd 999). As a result, children with
a disability may develop feelings of inadequacw kelf-esteem, and become isolated
from family and peers (Ellis, 1995). If childrentvidisabilities are exposed to
stereotypical images, they might begin to think thay do not have value or a place in
the world. Children who do not have a disabilitgtwhider may develop negative attitudes
and behaviors. They may think people with disabsidisorders are not normal; they

may tease, bully, or avoid interacting with peoplth disabilities/disorders altogether.

www.manaraa.com



Historically, there have been many petiogis about people with
disabilities/disorders. The attitudes emerged ftbencustoms, laws, and practices of
different societies. “Disabled people have beendiegients of a range of offensive
responses by other people. These include horrar, d@xiety, hostility, distrust, pity,
over-protection, and patronizing behavior” (Shapir®99, p 144).

Early nomadic civilizations pursued thaiey, and members who were weak or
unable to perform their share of the work were befind to die (Shapiro, 1999). Their
exclusion was necessary to insure the continuahtte aivilization. In addition, people
with impairments were often feared. Shapiro stétetin some civilizations, mothers
were killed along with their disabled children. TAgtecs sacrificed people with physical
impairments because it was
believed they had magic powers, and killing thenultdoring good fortune (Shapiro,
1999).

Religious practices also contributed tdyeattitudes. Some religions considered
disabilities as violating natural law. AccordingStapiro (1999),

a deformed child was an example of parents angénmgods. Or, the condition was
caused by evil parents (Beauchamp, Chung, & Mogl2@09). Also, Hebrews viewed
madness as another example of sinning and angéodd Shapiro, 1999). Christianity
also includes references to disabilities. Jesuagmed sympathy and pity towards people
with disabilities. “Laying hands” cured them of thinpairments and exorcised them
from the devil. The Roman Catholic Church segretjptople with disabilities by

putting them into asylums for their own protect{@mnapiro, 1999).
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People with disabilities have also besensas a source of entertainment. People
with physical and mental disabilities often sougimployment with a circus. However,
the stigma of their deformity reduced them to benegted as sub-human creatures
(Circus Historical Society, 2008).

Since more and more children with diktés are being included in general
education classes, it is important for childremnolerstand and accept people with
disabilities. Children bring their previous expeaies to any reading event, which helps
them construct meaning of the new text (Rosend8&2; Nodelman, 2008). If children
bring their negative experiences of people witlabliisties as they read literature, then the
teacher has to help the children acquire new paorepAltieri (2008) adds that using
realistic fictional books that include characterthwdisabilities can teach children new
perceptions about disabilities. In addition, itmgortant to consider how text influences
the psychological, educational, and social develamrof children with disabilities.
Well-chosen literature has the potential to chastgkelren’s insight, perceptions, and
attitudes (Kruger, 2008). Therefore, it is impottemacquire a better understanding of
the impact of attitudes that are reflected in aeitds literature.

Identity, self-concept, and self-esteem are impdrtariables of psychological
well-being. According to Moshman (2005), identigy‘i . . an explicit theory of oneself
as a person” (p. 89). In addition, the developne¢mine’s identity is caused by cognitive
and social experiences (Moshman, 2005; Kroger, Ra0wough those experiences,
children learn their sense of self. As childreriatt within their community, they

identify with important influences that help to pkaheir self-image.
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Children with disabilities/disorders fabe same identity development as most
youth. However, their undesirable physical, cogsitior social characteristics make them
particularly vulnerable to teasing, ridicule, anatlasion. This can preclude a healthy
identity or as Yoder (2000) suggests barriers. €hmmriers may include biases, negative
attitudes, and social or economic limitations.

For children with disabilities a strongnoection exists between self-concept and
acceptance of their disability (Li & Moore, 1998)entity, confidence, and self-worth
influence the way an individual interacts with temmunity. Fully participating in the
community and being accepted by others requiresalilty self-concept. Also, since self-
concept is learned there is great potential fodégelopment through many contexts.
School provides a myriad of experiences in whichi&d can develop. A child’s self-
concept is formed through teacher, peer, and adadetationships (Caselman & Self,
2007; Kroger, 2007). Also, family and peer reactiofi one’s identity affect identity
formation. If an adolescent’s choices are suppdrtethe significant people in his/her
life, then the adolescent will have typical identievelopment (Grotevant, 1987).

Societal attitudes impact children, speally; attitudes about children with
disabilities are formed from influences such asthnd literature. According to
Cartledge and Kiarie (2001), reading literaturansextremely important experience in
childhood because reading provides a sense of adeeexcitement, humor, the love of
words, the beauty of the books, and increased ledyd. Diamond (2001) further states
that an individual’'s attitude develops through iattion with others and through indirect
vicarious experiences, such as reading books.dtitez invites children to benefit from

these experiences.
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One way children benefit is from societnge. According to Nodelman (2008),
literature affects societal change by exposingeeatb experiences that are relevant to
their lives and communities. Students identify vothrempathize with the characters in
texts. An associated change in their behavior dftdows. Therefore, it is crucial that
educators select literature that would most bettedir students. If children with
disabilities are exposed to negative attitudesrenepathy this adversely affects their
social, intellectual, and emotiondévelopment. Shapiro (1999), states that non-dsiabl
children’s negative attitudes cause children witabilities to feel rejected and alienated.
However, if educators use certain texts that eragrisocial understanding in regards to
children with disabilities, then the result is amprovement of self-image and
interpersonal relationships with others in the camity (Bazerman, 2004; Nodelman,
2008).

Unfortunately, there are still outdatedidfs that continue to influence current
attitudes, and they are found in children’s litarat Children’s fairytales have evil or
maladjusted characters with physical or mental impents. The physical attribute of
Carlo Collodi's Pinocchio was directly tied to hisnesty and when he lied he became
progressively more disfigured (Disney Archives, @0lassic literature also offers
stereotypical portrayals of people with disabisti@iny Tim in Dickens’A Christmas
Carol (1914) is portrayed as tragic and pitifuénnie, in Steinbeck’®©f Mice and Men
(1937) is big, mentally disabled, and he needs protedberause he is unaware of his
own strength.

Although books about people with disaieii are becoming more popular, the

quality is questionable. According to Sze and Viite(2007) and Margolis and Shapiro
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(1987), storylines focus on stereotypical problemd one-dimensional characters. The
characters are portrayed as uncivilized or chkd-And dependent on other people for
assistance. In addition, Margolis and Shapiro stetepeople with disabilities are rarely
the main character¥hey are used to move the storyline forward foeottharacters. As
a result, people with disabilities may develop gatee self-image and think that they
are not important (Sze & Valentin, 2007).

School experiences affect children’s-pelfceptions, academic ability, and social
acceptance. Literacy instruction is a school agtiviiherefore, it is important that the text
that children are exposed to contribute to posieié-concept. In Carl Rogers' view, the
self is an important component in personal adjustr{ikkahn & Rachman, 2000). Rogers
maintained that healthy development comes fronptsitive regard of others and from
oneself (Rogers, 1957). Therefore, children wijpexence academic and social success
if they have positive relationships with others.

Purpose of the Study

Despite the legislative movement durimg 1970’s, people with disabilities are
still being persistently sent messages throughumstand language that having a
disability is undesirable. This study seeks to adsdithe problem of determining how
people with disabilities are portrayed as charaatechildren’s literature. Specifically,
this study focused on the representations of pasjplespecific learning disabilities and
attention deficit/hyperactivity disorder who accotor more than half of the special
education population in the United States. The psef this study was to analyze the
characters and to determine what themes were cedwaayd whether these themes

promote understanding of people with a SLD or AD/bIDOf they reinforce stereotypes.
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The results of this study will aid teachers anceo#ttlucational professionals in providing
the most appropriate literature selection for tiklassrooms and curriculums.
Significance of the Study

Children with disabilities represent apecially vulnerable group. Therefore,
special laws and policies have been in place fer @5 years to promote full
participation and integration into society-espdgitle educational settings. Parents of
children with disabilities state that attitudinaldesocial barriers are the biggest difficulty
for their children (Pivik, McComas & LaFlamme, 2002 recent report from the U.S.
Department of Education states that 53.7% of clildvith disabilities spend most of the
school day in general education classrooms (U.paBment of Education, 2008).
Therefore, the more time children with disabilite@swvho have AD/HD are educated
with their non-disabled peers there is an incregeential for social isolation and
rejection (Zic & Igric, 2001).

Since Dyches, Prater, and Jenson’s (20&ipgraphy, there has not been a
critical analysis of children’s disability literati published in the United States.
However, their study was limited to Caldecott Mealadl Honor Book€Beckett, Ellison,
Barrett, and Shah (2009) completed a study oratitee published in the United
Kingdom. Dissertations analyzing fiction includesBna, (2010), Cissell (2001), Darragh
(2010), Karambatsos (2010), Marsh (2003), and S(@@00). Brenna analyzed the
portrayals of characters with disabilities in Camadovels published since 1995.
Cissell's study analyzed books from 1995-2000 kizat characters with learning
disabilities. Her selections were taken from bagiklused by school librarians and

reading teachers. Darragh focused on young adu#ls@ublished from 2000-2004.
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Karambatsos studied the responses of children uiitthsabilities to five books about a
character with a disability. Marsh analyzed remlittion published between 1980 and
2002 that had a character with mental retardaBomth analyzed children’s literature
from 1975 — 2000 that included characters witltategories of disabilities.

In reviewing the literature, it was falthat there is a strong need for qualitative
research in regard to disabilities literature. Aduog to Matthew and Clow (2007),
current research has focused on the impact of pgoos of disability and children’s
literature for older readers. However, attitudeaedlepment begins earlier. In addition,
there are few reports specifically about learningaxial/emotional disabled characters in
children’s books. In 1997, Pinsent examined thabdiesl culture as one form of bias in
children’s literature but not the disabilities cult specifically (Saunders, 2004).

This study analyzes selections from tiheefican Library Association booklist
published from 1993 to 2009 that portray charactetts specific learning disabilities or
attention deficit/hyperactivity disorder. The prarance of the ALA book lists and
awards makes it worthwhile to examine their congamte teachers make selections
based on the organization’s recommendation. Thigystéxamines the text to determine
whether they include authentic portrayals of peepté the two most common
disabilities encountered in the inclusion classreoapecific learning disabilities and
Attention Deficit/Hyperactivity Disorder.

The data from this study identifies agprate literature that classroom teachers
can use to increase children’s knowledge of thaldlisy culture. Lamme, Fu, and
Lowery (2004) state that literature can help cleifdunderstand other cultures. Also,

teachers can use literature to address specitbility issues that may arise in the

10
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classroom (laquinta & Hipsky, 2006). The books stant a conversation, giving students
an insight into the lives of their classmates trate disabilities. Lastly, there is an
increased emphasis on professional teaching s@sdaillinoiswith the passage of the
Performance Evaluation Reform Act (Performance &atabn Advisory Council, 2014).
Using literature can be a tool to meet importamtgg®gical competencies
Learning Theories

This study was guided by social learnsugiocultural, and transactional learning
theories. These theories help explain the formatdfachildren’s attitudes and how those
attitudes affect the way they respond to literature

According to social learning theoristfants arrive on this earth without a sense of
self or personal agency; therefore, they have aetldped positive or negative attitudes.
The self is constructed through experience withettronment. Social learning theorists
believe that children learn from observing and atnitg the actions of other people
Bandura (2006) statelsat children’s personal agency develops from itimgawhat they
see or hear other people say ortdowever, children must be ablevisualize their
actions and recognize they are the agent of thair actions (Bandura, 2006).

Sociocultural theory values children’sisband cultural identities in order to
facilitate learning. Vygotsky began his studiegducational psychology researching
how language, social interaction, and culture eice learning (Vygotsky, 1993;
McGlann-Nelson, 2005). Vygotsky theorized that dteh start
learning from their parents or caregivers. Theyrldeom observing body language,
actions, and word usage. Repetitious behaviorsgaras the family’s values, attitudes,

and rules. In time, children understand the rutesr@spond accordingly. This in turn

11
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constitutes their culture (Vygotsky, 1993; McGlaNalson, 2005). Vygotsky (1978)
concluded, "Every function in the child's cultudagvelopment appears twice: first, on the
social level, and later, on the individual levélst, between people (interpsychological)
and then inside the child (intrapsychological)"%).

Applying social learning and socioculluteeories to literacy suggests that
children’s social and cultural views influence hthwey respond to text. They learn how
to respond to text from teachers’ discussions,ays#rving their peers’ reactions.
Additionally, the children’s past experiences, gtdt values, and social assumptions help
construct the text’'s meaning.

Rosenblatt’s transactional theory (1968@jes that as children read books they
construct different meanings which are based odlifffierent attitudes and values they
have. These attitudes and values have been shggkdibmoral and social philosophy
assimilated from family and community (Rosenbla®82). Simultaneously, the “text
shapes the reader’s experiences by selectingirgm&nd ordering the ideas that best
conform to the text” (Bressler, 1999, p. 67). Chaldare engaged in transactions with
text as they reflect on their attitudes and assiangt The transactional nature between
reader and the text results in fluid meaning oftéx. As children read and discuss the
text, they develop new perspectives and interpogtsit In order to change attitudes there
has to be a link “with the past experiences andereinterests, anxieties, and hopes of
the reader” (Bressler, 1999, p. 305).

The linkage “will narrow his attentionbailding up the meanings, the ideas, the
directions to be retained; attention focuses ommedating what is to be carried away at

the end of the reading” (Rosenblatt, 1982, p. 26Bgrefore, readers will adapt their

12
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thinking to the changing attitudes set forth frdma tiscussions and the text. Their ZPD
shifts forward as they critically analyze portrayad text. For instance, children will read
a book about a child with a physical disability.eyhwill adapt their thinking to the way
the person is portrayed in the story. If the pelisgrortrayed as helpless, and they
consistently see this portrayal in other booksy thil think all people with physical
disabilities are helpless. However, if storylinbsuege and disabilities are portrayed
authentically, the children will change their pgrttens and accept classmates that have
disabilities (Shapiro, 1999).

Because of the way children are influehlog literature, it is important to use
authentic books that depict positive attitudes iamahjes of people with disabilities,
especially people with learning or social/emotiotighbilities. As our society increases
in diversity, it is important for all children t@cognize, respect, and appreciate the
legitimacy of all groups. Further, for those fronmority or disenfranchised groups,
issues of identity may dominate and undermine gppate social development.

Research Questions

The following research questions wereduseguide this study.

1. What themes are conveyed through the charactenzet characters
with a specific learning disabilities or Attenti@reficit/Hyperactivity
Disorder?

a. How are characters with a specific learning disgbadr Attention
Deficit/Hyperactivity Disorder viewed and treategthose without

these conditions?

13
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b. Do the characterizations encourage or discouragesion of
children with a specific learning disability or Atttion
Deficit/Hyperactivity Disorder in activities?

To what extent are stereotypes reinforced?

How does the text reflect the current prevalenceeaiple with a

specific learning disability or Attemm Deficit/Hyperactivity

Disorder?

Assumptions

Several concepts are assumed for thalystuis assumed that:

1.

Children can be influenced by the stories they mghith shape their
attitudes (Banks,1994; Bennett, 1999).

Children’s literature that realistically portraysgple with disabilities
provide knowledge about disabiliti@surtts & Gavigan, 2008)

The sample titles represent books that are likelyet available to
elementary school children. Most students can adtesbooks through
their school libraries, public libraries and thrbugookshare, which is an
online library for people with disabilities (Benedint Technology, Inc.,
2014).

The sample titles are representative of what haa peblished.

The portrayal of people with disabilities can bamned systematically
and accurately with content analysis. Since cordaatysis is used to
make inferences from text and “making sense ofetlerpretations in a

context surrounding the text (Duke & Mallette, 0).3

14
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Limitations
The following limitations were establishir this study:

1. The study was limited to books identifying charestith a specific
learning disabilities or attention deficit/hypetaity disorder because
people with these conditions are highly likely ®vdncountered in the
school setting (Merikangas, He, Burstein, Swanstral., 2010; U. S.
Department of Education, 2008).

2. The study limited its sample to realistic fictioadks written for children
ages 10-14 as this is the stage in developmententtierature is effective
in facilitating self and social understanding (Hack, 2004; Landt,
2006).

3. Each book examined had a contemporary setting nvitllorth America
as they are relatable to children in the UnitedeSta

4. The study limited its sample to books written aft8®3 to continue
where the National Dissemination Center of Childnath Disabilities
guide stopped (National Dissemination Center foitdZén with
Disabilities, 2000).

Definition of Terms

Attention Deficit/Hyperactivity DisordéAD/HD) — an inability to focus, to

control impulsive or hyperactive behavior or a camation of these that is more severe
than the typical range of development (U. S. Natidnbrary of Medicine, 2013)

Characterizationrevealing the personality of a person, animag thing in a

story, through dialogue, physical appearance, hehatoughts, feelings, relationships

15
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with other characters and commentary by the ay#woederson, Brinnin, Leggett, et. al,
1993).

Children’s literature- Published fiction and non-fiction stories whasenary

audience is children 0-12 years old (Galda & Caltin2003). Fiction genres are fantasy,
folklore, historical fiction, realistic fiction, sence fiction, and biographies.

Disability— According to the Americans with Disabilities Axft1992, a disability
is a physical or mental impairment that substagtlahits one of more major life
activities (U.S. Department of Justice, 2005).

_Plot- Events in a story that are built upon: (a) aroshiction that tells who the
characters are; (b) a complication that arisesa @)max that is usually the most exciting
event when the complication is resolved; and (@salution that closes the story
(Anderson, et. al., 1993). Typically, plots in yguadult literature are about “coming-of-
age issues” (Cole, 2009, p. 49), such as, idemtigturity, and relationships.

Specific Learning Disability (SLDB) learning problems in the areas of reading,

writing, reasoning, listening, speaking, and mathtes (National Dissemination Center
for Children with Disabilities, 2011).

Stereotype The attribution of supposed characteristichiefwhole groups to all
its individual members. Stereotyping has the efté@xaggerating the uniformity within
a group and its distinction from others (Klein, 498

_Theme- similar codes are collected together in ordestéde a central idea

(Creswell, 2005).
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Background of the Researcher

My analysis of the characters in thigigtis based on my own background and
experiences. | am a black middle-class femaletdaathes reading to adolescents with
disabilities. As a special education teacher, tigate in annual meetings with my
students and their parents. We discuss the stu@gmatdemic progress and develop
Individual Education Programs.

As a certified public school teacheralé held positions whose duties included
researching, selecting, and implementing varioadirgy programs for general and
special education students. For the past 22 yehase taught various grade levels with
eleven years teaching students with disabilitigbemiddle school level.

During those eleven years, | found thatstudents did not understand their
academic situation. They thought that they weragl@ine and did not need, and in some
cases, did not want the instructional support. Herethey were bothered about their
classmates’ teasing and found that their timenesaurce classroom was a respite from
the intolerance. During this time, | tried to prdeidisability cultural experiences that
allowed them to explore their identity. We woul@deand discuss text in an effort to
understand themselves and how they fit into society

Summary of Chapter |

In Chapter 1, a case was made for amsydte study of children’s literature that
represented people with SLD and AD/HD as relatetlttural themes and authenticity.
The study’s significance focuses on addressingjarrgap in the current research which
does not adequately include children’s literaturvewd people with SLD and AD/HD.

Also, the study will influence instructional prazgs by providing teachers and students
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with a window and mirror into the disabilities awle. This chapter briefly addresses the
impact of cultural literacy — of bringing one’s exgences to understand text about
different cultures; and the effect of the curreygresentations of disabilities literature
within the school curriculum.

In addition, the chapter outlines thepmse of my study including my research
guestions. The research questions examine théhgBxtent perceptions or themes are
conveyed through the portrayal of characters wiiLB or AD/HD; (2) the extent
stereotypes are reinforced; (3) the extent charsetgh a SLD or AD/HD are viewed
and treated by those without; (4) the extent pgatisaencourage or discourage inclusion
of children with a SLD or AD/HD in activities; (3he extent the plots represent the real
world perspective of people with a SLD or AD/HDdaf®) the extent the text reflects the
current prevalence of people with a SLD or AD/HD.

The concepts of social and sociocultlgatning suggest that children learn new
ideas, attitudes, and behaviors from modeling dedtifying with people from different
sources including children’s literature. The stiglfurther guided by Transactional
Learning Theory which suggests that children bthregr own experiences to text yet
their viewpoints of societal issues can be shapexligh the interweaving of their culture
and the content of the text. In the next chaptprovide the theoretical framework that

guided the study, and review related literature.
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CHAPTER I
REVIEW OF RELATED LITERATURE
Introduction

This study examines children’s literatto@letermine how characters with specific
learning disabilities and Attention Deficit/Hypetaty Disorder are represented. The
literature selected was analyzed to determine amynmon themes and if those themes
promote understanding of people with disabilitiesf they reinforce stereotypes.

The following literature review providdscussion related to how children learn
and how they respond to literature. Three the@iegpresented as a conceptual
framework for this research and are related to sgrsibns regarding the analysis of
children’s literature. Additionally, this review livdiscuss the rationale for using
disabilities children’s literature; the social goglychological development of children
with disabilities; and authentic forms of disaldg children’s literature. Also, an
examination of previous studies on disability inldten’s literature will reveal trends and
set the context for further exploration on thisjsab

Theoretical Framework

Reading is a social and contextual agtitfiat stimulates questions of identity and
purpose: What do children read; what is the purpaseeading the text; and what
linkages to their lives do they make while readimg text. Children from different

cultures may read, experience, and make linkages fine same text quite differently. In
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order to understand this difference, it is necgsgastudy how children learn from social
constructs; and how they develop meanings fromitgp&t themselves and from the
reflection of others (Banks, 2005). Therefore, abl@arning, sociocultural, and
transactional learning theories provide the thecaetramework for this study.
Social Learning Theory

Social learning theory suggests thatdehil’s attitudes, values, and behaviors
interact with their environment (Grusec, 1992). Wimteracting with their environment,
particularly their culture, children internalizeoe attitudes, values, and behavior. There
are four main tenets of social learning theory:cfi)dren learn from observing other
people’s behaviors of others, (2) children leanotigh identification with the
observation, (3) children learn through reinforcaetr@ behaviors and positive
consequences, and (4) children learn from intezimglithe behaviors (Ormrod, 1990).

Sears researched children’s identificatlevelopment. Children’s identification is
related to the behaviors of people that they tlirgksignificant in their lives. Sears
initially researched children’s identification witheir mothers. He noted that children
perceived their mothers’ action as an important pbtheir own actions (Sears, 1957).
Imitation of the mother’s actions is reinforcingus a habit of imitation is established.

Children do not develop their identity tighusolation. Instead, they abstract and

integrate information from discussions, models l#edature to help form their identity
(Grusec, 1992). Therefore, Bandura suggests thatifg development occurs through
children’s social experiences — their relationshifth people. These relationships

influence one another and guide the choices tleatn@de (Bandura, 2001). There are
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four concepts that help in the development of thiekgionships: intentionality,
forethought, self-reactivity, and self-reflection.

Intentionality can occur throughout aldlsi school day. The child is given
assignments or tasks, and then he/she is expecprdduce a result. The motivation to
participate in those activities is influenced bysomal agency (Bandura, 2001).
Intentionality involves actively making an evenppan to serve a purpose. For instance,
the teacher assigns a research paper. The chitbeb@ book from the classroom library
for the purpose of completing the assignment.

Forethought involves planning an acti®andura (1986) stated, “Through exercise
of forethought, people motivate themselves andethéir actions anticipatorily” (p. 19).
In addition, children are able to think of a couo$@ction before they actually carry it
out. However, they are not able to think of thelykconsequences of those actions until
they have experienced similar actions. As childtevelop, they learn to change their
actions based on their desired outcomdirst, children may choose a book because of
its color or the intriguing picture on the coveutBhe selections may not be at their
readability levels and too difficult to comprehehdtime, the children will learn how to
choose suitable books.

Self-reactivity involves children focugion their motivations and goals. In the
example of the research assignment, either thd'slgbal was to choose a book to
complete the assignment or the child chose the beokuse he/she was interested in the
topic. Either way, the child acted because he/she motivated to complete a goal. In the
beginning, goals are “fashioned from, and occadipsapported by external influences*

(Bandura, 1986, p. 20). As children develop, theisls become more complex and self-
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driven. Children are not only able to receive infation but influence the community.
“Thus, by arranging facilitative environmental cdrahs, recruiting cognitive guides,
and creating incentives for their own efforts, geapake causal contribution to their
own motivation and actions” (Bandura, 1986, p. 2030, Bandura (2001) stated that
challenging goals keeps children interested irvaies.

Self-reflection involves children beingl@to examine and evaluate their actions.
Self-efficacy, the thought that one can produceésooen results, is central to self-
reflection. Children choose what action to takeelblasn their beliefs that their desired
outcomes will happen. If they feel they do not hewestrol, they will not attempt the
goals. They will reflect on which challenges to lexp and what to do if they face
difficulties. Also, some meta-cognitive activitystéts in faulty thought patterns.
According to Bandura (1986), “Forceful actions agsfrom erroneous beliefs often
create social effects that confirm the misbeli€¢fs”"21). For instance, erroneous
portrayals of dwarfs in fairytales create faultgulyhts about people with disabilities.

Children select their beliefs from therma&xperiences they have within their
relationships. Important to this process is obgeaal learning (Bandura, 1986).
Children must first pay attention to the experiendéext, the information is converted
into symbolic representation in order to be retdirie the next step, children model their
actions based on the original experience. Ladibret must be a reinforcer to motivate
children to model the actions.

Another aspect of symbolic representasaihe abundance of experiences
available to children. According to Bandura (1986st of children’s learning is from

“causal or directed observation of other peoplevieryday situations” (p. 70). Children’s
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literature, television, video games, and the Iregehave expanded the range of
experiences available. In order for children tesepositive behaviors to imitate, they
must experience many behaviors that emphasize @attettitudes and values. In
addition, the models can be characters portrayetildren’s literature (Zambo, 2006).

Children not only imitate the behaviorobfaracters in children’s literature but they
also identify with them. Bandura contended thaldran use self-regulation or self-
reflection to learn which behaviors are appropr{8&ndura, 2006; Caprara, et al., 2008).
Children observe which attitudes, values, and biehnsiare reinforced and punished.
Then, they develop and internalize their own stest&laOnce they identify with the
standards, they are able to think independentlyfartider develop their own
understandings.

Additionally, children will begin to paetpate only in activities and environments
that promote the values and interests that arefic&ie¢o them in order to avoid those
that are detrimental to their sense of self. Chitdwith disabilities might have little
engagement in literacy activities if the activisyniot connected to their identity (Moje,
Dillon, & O’Brien, 2000). Therefore, teachers stobuke “culturally sensitive, culturally
knowledgeable perspectives and practices” (PeB98,1p. 256) to increase children’s
knowledge about themselves and how their cultisenfith the mainstream culture.

The characters in culturally sensitierttwill help children learn new ideas,
attitudes, and behaviors (Pirofski, 2001). So@athing theory suggests that children
will identify with characters that are portrayedspiively while rejecting negative images.
For example, Helen Keller ifihe Miracle Workef1962) is portrayed as a role model,

who overcame her disabilities to become a well-kmgwblic figure, while the disfigured
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Quasimodo fronThe Hunchback of Notre-Danmeegrotesque, pitied and equated to the
devil. As stated previously, children also are mkely to imitate their beliefs and
behaviors after significant people in their livékis is important because it suggests that
in order for children to identify with charactel®se characters must be significant. In
addition, Methe and Hintze (2003) assert that modetith children’s literature and the
teacher’s instruction demonstrates acceptable li@tisa¥hen teachers model acceptable
behaviors using literature that have charactens digabilities, they demonstrate for
children why reading those stories are importaitimately, the children are likely to
identify with those behaviors. Also, it is importdar teachers to make connections of
the storylines to the children’s lives (Walker, 8D0Then the children are able to identify
with the characters and apply the stories’ therodhdir lives.
Sociocultural Theory

Sociocultural theory evolved from Vygotsky’s thingithat human behavior was
socially and culturally organized (Vygotsky, 198FMuman behavior is dependent upon
the social interaction between individuals whiclmisdiated by language. One’s language
is formulated by the cultural values and moreefdominating group. Subsequently, a
child learns the language and “begins to applyitwsklf the same forms of behavior that
were initially applied to him by others” (Vygotski®87, p. 21). The child internalizes
the behavior and it is transmitted from one gemanab the next.

Vygotsky’s theory developed while investigg the relationship between learning
and development. He and his colleague, Aleksandalralied on Piaget’s learning
theory to help them make the connection of childréarning metamorphous to their

biological and physical growth (Vygotsky & Luria993). Vygotsky and Luria agreed
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with Piaget in that children develop through stadéeey believed that children start out
as blank slates in which their main concern is wh#ir “physiological functions”
(Vygotsky & Luria, 1993, p. 150). As children deop) their thinking is influenced by
culture and multiple, active encounters with theeexal world. For instance, in the
beginning children may take objects, such as pgraild play with them without any
connection to the environment. As the childreniaking develops, they are able to
understand how they can use the pencils to maklksmarcaregiver praises the children
and this reinforces their behavior.

Vygotsky synthesized Piaget’'s cognitiexelopment theory as he researched a
variety of topics including the education of stutdanith disabilities. In 1926, he created
a laboratory to obtain data from students with loligées to support his theoretical
concepts (Newman & Holzman, 1998; Vygotsky, 19%hen Vygotsky started
studying the children, he proposed that a disghgitan abnormality only within a social
context (Vygotsky, 1993). Having a disability ofdgcomes a problem within its social
implications. For instance, children with a hearimgpairment can perform must
functions just like their peers. However, when they in a social setting and they have to
communicate, they have an impairment — they hawuscsign language or read lips.
This is probably more uncomfortable for the noratlied people than for the hearing-
impaired children.

Vygotsky distinguished between primaryattility and secondary disability
(Vygotsky & Luria, 1993). A primary disability i ¢ biological or cognitive impairment,
while the secondary disability is due to sociatdas. The biological or cognitive

impairment prevents a child from mastering physiaal or academic skills. However,
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the secondary disability interrupts the child’siabdevelopment. Gindis (1999) added
that “Expectations and attitudes of social milied @onditions created by the society
influence the access of a child with disabilitysticio-cultural knowledge, experiences,
and opportunity to acquire the psychological tog¢fs’44). Therefore, the community’s
attitudes influence the child’s acquisition of smmiltural experiences which causes
distortions and delays in self-concept.

However, the complications from the set@gy disability can be mediated. One
way is through social experiences. Vygotsky manddiit is important for children with
disabilities to interact with their peers in orderdevelop social and cultural identities
(Vygotsky, 1994). He states that if children witkabilities are segregated from their
non-disabled peers, then their experiences becenyemarrow and they will not learn
acceptable social behavior. Verbal discourse pes/idarning opportunities for children
to understand the social and cultural meaningsabus practices within the community
(Putney, Green, Dixon, Durdn, & Yeager, 2000).ddigion, children are viewed as
innocent and inexperienced; therefore, they arblerta make meanings from literature
without help. Nodelman (2008) states that litemsuwpplies children with models in
order to educate them about themselves, otherghanaorld. Also, Kruger (2008)
stated literature’s meaning has to be explainemtder for children to grasp the
storyline’s theme but also to acquire a self-un@@ding. Teachers orchestrate the
reading activities and the materials that are uSkdy also direct the discussions
highlighting the ideas and values that they deemraportant. Children view the teacher
as a significant model and they acquire her idedslaoughts in order to extend their

knowledge. Therein lies a problem — children’s ktexlge is dependent upon one
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person’s view. The teacher’s biases impact heruogon and the materials selected,;
therefore, the children’s self-understanding igtih due to the teacher’s point of view.

It is not enough for children to interagth experiences to learn. Children must
use those experiences to generalize, abstractyssnthe concepts in novel situations.
Making meaning from the experiences includes the dlea more experienced adult
(teacher) or peer. The teacher or peer guidesrehilidhrough extended thinking to the
desired outcome (John-Steiner & Mahn, 1996).

The gap in the children’s knowledge in which thexd help is called the Zone of
Proximal Development (ZPD). Vygotsky defined ZPD'th® distance between the
actual developmental level as determined by indégetnproblem solving and the level
of potential development as determined throughlprotsolving under adult guidance or
in collaboration with more capable peers” (Lee,2(09194).

Symbolic experiences also mediate tmeptations from the secondary
disability. This includes material instruments, lsas, text, and social signs/language
(Gindis, 1999). Readinghildren’s literature is an avenue to learn abafié¢bnt
cultures, ask questions, and express emotions. Brgggotskian perspective, reading is
a perfect cultural interaction activity.

Even though Vygotsky believed childrearfeindividually, social constructs
influence what the children learn. Caregivers mastheir ideas, values, and attitudes to
children. Those children pass on their culturetteers. Matthews and Kesner (2003) add
that from a Vygotskian prospective children ledmotigh cultural experiences and they
construct knowledge based on those experienceswatbertain context. The context in

this instance is engagement with children’s literat
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Transactional Learning Theory

Reader response is a term used to fat@m@pproach to reading. It emphasizes
that the reader constructs meaning based on hes experiences and understandings.
Rosenblatt is a pioneer in this approach. Whildaxmg the influence of children’s
literature on adolescent development, Rosenblattidd that literature used in the
classroom should represent the students’ lives. &iMenow that there will be no active
evocation of the literary work, no such experielned-through, if the text offers little or
no linkage with the past experiences and pres¢ertesis, anxieties, and hopes of the
reader” (Rosenblatt, 1960, 05).

Rosenblatt’'s exploration led her into pieesonal nature of reading. She developed
the Transactional Learning Theory, which explaivet the reader interacts with the story
(Rosenblatt, 1983). The text remains merely symbolpaper until a reader transforms
them into something meaningful. “The literary weskists in the live circuit set up
between reader and text: the reader infuses intele emotional meanings into the
pattern of verbal symbols, and those symbols cHdns¢houghts and feelings”
(Rosenblatt, 1983, p. 25). This constructed meaantyconnection was dependent on
cultural contexts. In addition, each reader comgnells something different “based on
consciously or unconsciously on different theomtassumptions and interpretive
methodologies (Bressler, 1999, p. 63). In otherdspreaders bring past experiences,
thoughts, and ideas from their culture to make nmepof the text.

Transactional Learning Theory provideslents a process to critically interpret
text and to gain more knowledge about themselvEws.dugh books, the reader may

explore his own nature, become aware of poteng&alior thought and feeling within
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himself, acquire clearer perspective, develop a@ntsa sense of direction” (Rosenblatt,
1983, p. v). Students are able to respond to titezeby asking themselves “How does the
literature or character affect me? What does itnAd@ow good is it? (Norton, 1995, p.
41).

Transactional learning fits well with smzultural earning as both theories allow
meanings to emerge from the reader’s cultural vaatpyet look at other cultures with
new understanding. The various characters in @nldrliterature serve as symbolic
models of behavior. While reading about the characthildren identify and imitate the
characters. The societal values that the charaaternsortraying are taught to the children
(Bandura, 1977).

Crucial to transactional learning andigoultural perspectives is the interaction of
words and culture (Soter, 1999). One objectiveoofacultural theory is to explain how
culture influences learning. Transactional learratigws readers to consider how they
perceive texts to be representative of culturesthadole that their own culture plays in
their understanding. As children read the texty tin@ay become resistant to the new
attitudes and values portrayed. Soter adds thdersanay be challenged to explore
attitudes and values that they perceive as cowtiagitheir stereotypical views.

Through children’s literature, it is pims to transfer knowledge and to develop
new frameworks for understanding disability cult(@eter, 1999). This is related to
Vygotsky’s notion of ZPD in that children are reading to the literature from their
viewpoints yet there is room for them to learn naales. For example, children can
learn from Judge Jenkins lEgg-Drop BluegBanks, 2003) that having a learning

disability does not limit participation in acadensntests. Children will debunk the
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stereotype that children with disabilities are “dairand gain sensitivity necessary for
respectful interaction with individuals from othartural groups.

Once new frameworks have been develogeldiren will have greater
understanding of themselves and others (WilhelrB820Through case studies, Wilhelm
noted how adolescent readers relate to the chasantbterature books. Adolescents
make a connection to characters by taking the cters perspectives. They become the
character, “merging with him or her ... or bewog a friend. Sometimes the readers
establish a more distanced relationship, obsemiragacters from outside, either from
close in or
afar . .. “ (Wilhelm 2008, p. 57). After mergingpmes critiquing. According to
Wilhelm, adolescents judge characters and decite i€haracters’ perspectives align
with theirs. Also, they would apply new perspecsive their own lives. In the end, “the
readers made conscious connections from the famorld that helped them to gain
heightened awareness of their personal identihdg@ formulate guidelines for personal
ways of living” (p. 70).

Once children understand their personal itiestithey have respect for other cultures.
Rosenblatt (1976) stated that the adolescent rediesire for self-understanding and
for knowledge about people provides an importaehae into literature” (p. 53).
Therefore, children’s responses to disability &tere facilitate human understanding.

Rationale for Using Disabilities Children’s Literature

The United States is a multicultural sogi Current census data indicates that one-

third of the population is a member of an ethnwugr (United States Census Bureau,

2008). However, historically, immigrants have neeb valued for their languages and
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cultures. They are expected to assimilate into steeam (White European) culture. The
school system reflects this expectation. Studeetg wocialized into the existing
ideologies by learning the knowledge, social andaimles of the majority culture
(Novick, 1996).

The Civil Rights Movement facilitated laamge in schools’ curriculum. In the
1960’s and 1970’s, more attention was given tostbeylines of books used in reading
programs. Books were written with greater care sergsitivity in order not to offend
members of various cultures (Sutherland & Arbuthad¥7). The books included
exciting plots, interesting settings, and appeatingracters. However, these books were
not necessarily used in predominately White schad@sording to Banks (2005), instead
of implementing literature programs, schools intusaltural education through
celebrations and holidays.

Today, an emerging literature genre erge specifically toward minority cultures
and is being used across the nation. The inteteiaich multicultural content is to include
tolerance of other cultures, to reduce prejudicejéw society from different
perspectives, and to empower members of differglitiires (Banks, 1995; and Carithers,
1998). State boards of education responded by mmaiing new standards. The
Common Core State Standards for English Languatgeréquires teachers to use text
“whose range extends across genres, cultures,ardries” (National Governors
Association Center for Best Practices & CounciCbief State School Officers, 2010, p.
36).

Research also supports the use of children’s titezanstead of basal readers in the

curriculum (Barone, 2006; Fountas & Pinnell, 1986¢d McCollum, McNeese, Styron, &
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Lee, 2007). Barone (2006) and Fountas and Pinb@9qg) state that a good reading
program gives children opportunities to read adargriety of texts and not rely on one
source. Fountas and Pinnell added that childréeisature allow students to think deeply
about different types of text. A variety of textpaxds their knowledge and
understanding of their world.

McCollum, McNeese, Styron, and Lee (2088p found that using basal readers
did not increase children’s reading fluency and poehension as much as reading
programs that were literature based. They condustddy comparing the reading
scores of 323 students. The students receivedigtstn through one of three
curriculums: literature-based, Direct Instructiarbasal reader. The findings show that
the students whose curriculum was literature-basedhigher reading scores.

In addition, DeKay (1996) states thangsthildren’s literaturencreases
children’s knowledge, facilitates comprehensiomnpotes critical thinking, and
influences their attitudes. Since children’s litera is an effective tool to teach values
and attitudes, it is important that the storylidesnot portray stereotypical and
discriminatory viewpoints. Conversely, literatunat portrays stereotypical characters
negatively shape children’s behavior and resthetrtsocialization practices (Worland,
2008).

Also, Carithers (1998) states stereotypical char&ation or absent characters
causes children to lose their heritage and iderfdgmbers of cultural groups lose their
heritage when their customs and values are nobik within the classroom. If all
children see are Easter bunnies, pilgrim hats,Gmistmas trees, they do not think their

traditions are important. Therefore, they loserthaltural identity.
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According to Erikson (1987), childrenrfotheir identity from birth but it becomes
most important in adolescence. Adolescents arergoae physical as well as social
changes. In addition, they are being bombarded aetiisions to make regarding their
personal, occupational, and ideological identifidsus, identity is contingent on the
attitudes imposed by significant others. For inséanhe identity of a child with a
disability may have come from the parents’ involeshin support groups. Once the
child is at school, classroom activities do nole@fhis culture; therefore, he/she will
begin to take on the classroom’s attitude towarsilidlities. The loss of the child’s
heritage and identity diminishes his/hers self@asteA long term effect is that the child
will begin to despise himself/herself and otheet thre like him (Erikson).

In addition, children with disabilitiegwklop low self-esteem because of their low
academic performance and tend to see themselvesagmable and dumb (Guidon, 1993;
Klassen & Lynch, 2007; Young, 1990). Coupled wtib tack of positive images, they
begin to see themselves as inferior. On the otaedhchildren with disabilities, who
have a positive self-concept and more academic etenpe usually, have less negative
perceptions of their disabilities (Robertson, Hagli& Morrison, 1998).

Guidon (1993) also suggested that childreow self-esteem hinders their peer
bonding. He studied the self-concept and self-estaleupper elementary grade students
with learning disabilities. Guidon had students tgathers complete questionnaires. He
also interviewed the students. Guidon found thddidm with disabilities tend to feel so
frustrated by their poor academic ability that tldeyelop feelings of personal dislike.

Due to these feelings, they use misbehavior apmgatrategy. They disregard the
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teacher’s classroom rules. They do not follow dicets and refuse to complete
assignments. With their classmates, they initiaf@ments and provoke altercations.

On the other end of the spectrum, childugth disabilities might be the quiet
student who never participates in class discussidhey are withdrawn and do not
engage with their peers. However, this causes le oyalienation. Their classmates
reject these children for their academic and berashortcomings. Then, the children
with disabilities feel even more worthless becanfseir social failure. Armed with
these results, Guidon implemented an interventrognam that focused on self-esteem.
At the end of the nine-month program, data showeadadll of the participants had a
“better self-concept and self-esteem” (Guidon, 19939).

Children with disabilities and AD/HD hasecialization barriers other than their
low self-esteem. They must overcome their peergatee attitudes. Research confirms
that considerable negative attitudes about chilgrném disabilities exist.

Nowicki (2006) conducted a study in Camadth 100 children to assess their
attitudes towards classmates with intellectualldigees. The participants were given
drawings of children with and without disabilitiéhe children were given cards that had
positive and negative adjectives. They placed #ndscwith each drawing. Nowicki
found that the children attributed more positivgeative to the drawing of the child
without a disability. In addition, the drawing diet child with an intellectual disability
was given more negative adjectives. This is coasistith Schulz and Carpenter (1995)
who found that children with cognitive disabilitiaed emotional disorders are accepted

less than children with other categories.
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Carlson, Flannery, and Kral (2005) fouhattnegative attitudes can be so severe
that it results in victimization. The participamtstheir study were adolescents with a
specific learning disability or without a disablitThey were given a bully/victim
guestionnaire. The results showed that over hal6%) of the students had experienced
bullying. However, the participants with a SLD rejgd being bullied and victimized
more than the participants without a SLD. The redesrs noted that “several protective
influences were identified” (p. 20). Children wahsocial network and who enjoy school
are less likely to experience bullying.

Wiener and Mak (2009) found similar résuth their study. They studied the
negative behaviors of 104 adolescents with andowitAD/HD. The participants
completed a bully/victim questionnaire — a selfaesurvey about their experiences with
peer victimization. Results showed that “childrethwvADHD reported higher levels of
being victimized by peers that did comparison akiid (p. 122). The children with
AD/HD reported that they experienced verbal, phaisiand relational victimization.

Research on victims of violence suggesisrepeated victimization has
detrimental effects on a child's emotional andaadevelopment (Brockenbrough,
Cornell & Loper, 2002; Estell, Cairns, Farmer & @i, 2002). In addition, they state
that negative image and constant bullying caus#atien, anxiety, depression, lower
self-esteem, sustains their problematic peer cglatand antisocial behavior. Also, these
problems follow the children into adulthood. Accoigito Carlson, Flannery, and Kral
(2005), they continue to experience depressiveaggdessive tendencies and this affects

they job performance and relationships.
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Children are more likely to select frisrtiat are more like them. If they do not
have experiences with children with disabilitidseyt are likely to reject the idea of
forming friendships with children with disabilitié®dom, Zercher, Li, Marquart,
Sandall, & Brown, 2006). Some disabilities, fortarece physical, vision and cognitive
disabilities hinder children from fully participag in group activities. Thus, the children
are isolated from their classmates and they arblena form friendships (Tamm &
Prellwitz, 2001).

Research shows that children’s attituatesmore positive towards children with
disabilities if they have frequent interactionshwibhem. For example, in a study by
Diamond (2001) it was found that contact with creld with disabilities lead to more
positive attitudes toward children with disabil#iet0% of the participants previously had
not had any contact with a classmate with a diggbiDiamond administered three
measures: social acceptance, social problem solaimdysocial contacts. The results
showed that the children who interact with clasesatith a disability are more likely to
have higher social acceptance than children whabadteraction.

Another study shows that positive soxitdractions are a requisite for academic
success (Merrell, Johnson, Merz, & Ring, 1992). phgose of the study was to assess
the relationship of social competence to educaliciagsification, and to make a link to
academics. For the study, teachers rated the bwhaivover 600 children with and
without disabilities. As a result, the researctietsd that students with SLD have
deficits in social competence more than childrethout a disability. Also, children who

were academically at-risk had social competencieitief
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Gordon, Feldman, and Chiriboga (2005) thad friendships assist with learning.
They reviewed literature on “the impact of disakithn relationship development” (p. 1).
A summary shows children with disabilities are oftdienated due to the stigma of
having a disability and generally do not have misignds. Gordon, Feldman, and
Chiriboga stated that in order for this to charere needs to be more and better
interaction among children with and without disdigs. They say that children who have
positive self-regard are more likely to enjoy sdhace liked by their teachers and peers;
and have academic success.

On the other hand, if children with digisiles do not get enough support for their
academic and social inadequacies, this could lead¢eling of worthlessness (Klassen
& Lynch, 2007). This may then be followed by a seothelplessness and decreased
self-determination that will cause them to giveampirely on school. In addition, Adler
(1929), warned educators of the long-term effetth@feeling of worthlessness. He
states that children who feel worthless becometaduht feel worthless. “. . . a man
whose childhood has been spent in a loveless atreosighows, even in old age,
indications of this bringing-up. He will always gt that people desire to be unkind to
him and will shut himself off from others.” (p. 321

In their study, Klassen and Lynch (20estigated the self-efficacy of
adolescents with a specific learning disabilitye@dolescents participated in focus
groups and individual interviews. During the fogieups, mentioned that their teachers’
approach or public acknowledgement of their SLDuoedl their confidence. Others
mentioned that they were hesitant to ask for helgabse of being embarrassed in front

of their classmates. The researchers surmised that:
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The students expected teachers to obsetfedicate balance in providing

classroom support--they recognized thezlrfer help from teachers, but

they believed that the support shouldfbered unobtrusively and that

teachers needed to display at leastlrgtinfidence in the students'

abilities to complete academic tasks5(3)
The students in this study had not yet given ugahool but they were concerned about
their poor academics. Klassen and Lynch addedleatteachers did provide support
and encouragement and this might have contribatélokir optimistic academic beliefs.

However, students with a SLD or AD/HDdédn struggle in school. According to
Gwynne, Lesnick, Hart and Allensworth (2009) thekalents have more absences, lower
GPA's, course failures, and subsequently, do nadgate high school within five years.
Their study focused on whether “on-track status”l{ps useful in identifying freshman
students with disabilities who might drop out aflnischool. Freshmen are on-track if
they earn at least five credits by the end of tteesl year and have not failed more than
one course (Chicago Public Schools Department afiGation Pathways in the Office of
Student Support Services, 2009). The main reasgmstuidents with disabilities are less
likely to be on-track is absences. Gwynne, Lesriitdit and Allensworth state that
students with disabilities tend to have higher abss which on contribute to lower
grades and courses failures. They admit they asararas to why the students had more
absences. They inferred that disengagement frooonsels a cause.

Langberg, et al. (2011) wanted to deteenthe cause of lower grades and higher
dropout rates. Therefore, they studied the predictbacademic achievement in

adolescents with AD/HD. Several predictors weresssd: classroom performance,
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demographics, grades, homework completion, medicaise, and special education
services received. They found that the students AR/HD had low skill sets, classroom
performance, and homework completion. Langbergl.etuggested that problems in
these areas have “significant long-term implicagiéor academic performance” (p. 529).

Another unfortunate consequence is thidlien with disabilities and AD/HD
have emotional difficulties. Maag and Reid (20G8)iewed fourteen studies to
determine if students with a SLD are more depresBeely found that students with a
SLD had “significantly higher depression scoresiteudents without LD” (p. 7). They
stated that because students with a SLD have gleatds of loneliness, stress and
anxiety there is a greater likelihood of depressinranother example, MacPhee and
Andrews (2006) studied over 2,000 adolescents terigiéne the risk factors for
depression. They found that low self-esteem anthga&D/HD were the two highest
risk factors. In another study, Yoshimasu, et201@) completed a longitudinal study on
379 children with AD/HD. They found that “213 (62%8d one or more comorbid
psychiatric disorders by 19 years of age” (p.1@83yompared with 19% of the children
without AD/HD. Adjustment was the most prevalergatder.

The emotional difficulties that childremth AD/HD suffer can lead to suicidal
behaviors. Galera, Bouvard, Encrenaz, MessiahFantbonne (2008) studied the link
between AD/HD and completed suicide. They questidhe participants about suicidal
behaviors and substance use. The results showeahdtes with AD/HD were more
likely to have plans to or attempted suicide themdles. Males tend to have symptoms
of hyperactivity/impulsivity while females tend bave symptoms of inattentiveness and

“impulsivity has be shown to be associated with ensavere suicidal outcomes (p. 487).
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The data suggested that social and academic difésware associated with AD/HD to
suicidal behaviors.

The effects of stereotypes and socidaigm are not just damaging to children
with disabilities and other minority groups, buisitdamaging to members of the majority
group. According to Banks (2005), members of thgnits culture become accustomed
to seeing their culture reflected and they stabidiieve that their values, beliefs, and
expectations are universally acceptedthe absence of culturally different experiences,
children may be exposed to stereotypes which @& perpetuated by books (Leung,
2003).

In addition, without opportunities to have tawt with children with disabilities,
childrendo not understand the concept of disability. Sraitd Williams (2001) explored
children’s judgments of children with disabilitieed AD/HD. Most of the participants
(age four through twelve) had not had any contattt &person with a disability or
AD/HD. The children to rate the competency of claldwas in different vignettes. The
ratings for children with a SLD were more negafimecognitive ability. In addition,
adolescents gave more negative ratings for SLD tiawther age groups. Except for
preschoolers, all age groups gave more negativalsatings for children with AD/HD.
Smith and Williams concluded that children devedtitudes about disorders even
without direct contact. However, young childrenrdi see any differentiation among
them. A child with a physical disability is view#te same as a child with a SLD. They
both possess the same skill deficits. On the dthed, older children have a more

advanced understanding although they still havatnegattitudes.
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A strong influence in developing attitsds literature. Words and pictures shape
children’s attitudesin modern times, one of children’s first encounteith literature is
fairytales (Sutherland & Arbuthnot, 1977). Howewuée stories include stereotypical
charactersSnow White and the Seven DwgBgars, et al., 193Mclude funny-looking
dwarfs. The main antagonist (Scar) in Disn@yie Lion King(Mecchi & Roberts, 1994).
1994 is depicted with a physical deformity. AccordimgShapiro (1999), these images
cause children to think that people with physiaahdilities are funny, scary, and pitiful.
On the other hand, characters with physical beargyseen as good and desirable. The
effect of this exposure is that children view peopith disabilities as different from
them and they may segregate themselves.

Another consequence is the forming ofesitypes. According to Shapiro (1999),
stereotyping first occurs with the labeling. Thepdmsis switches from the individual to
the disability. Then children only see how the vidiial is different. Eventually, children
come to expect that certain traits are always assatwith the label. For instance,
children have been taught that using abusive laggisainappropriate. However, they
may interact with a child that has an emotionahbisty who uses abusive language
during all personal interactions. Eventually, thddren will associate using abusive
language with someone who has a disability or thidyexpect all people with emotional
disabilities to use abusive language.

Exposing children to multicultural litéuae helps to combat stereotypes (Pyterek,
2006). For her study, Pyterek developed a curriouliat she used with primary children
in order for them to learn about a culture différgam their own. Pyterek state that as

children use literature they become more criti¢ddanks and tend to show less bias
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towards other cultures. For example, one childaliyt depicted Native Americans as

warriors with spears. At the end of the unit, théccdepicted two Native American boys

playing a game. No longer did the child view Nathmericans behaving stereotypically.

Through literature, the child was able to see soraalbfferent as being like him.
Authentic Disabilities Literature

Disability is another culture childrenegeto be exposed to through literature. By
exposing children to authentic disability literauthat nurtures a positive concept of
people and relationships, children without diséibsi are able to see people with
disabilities in non-stereotypical representatidisifn, 1994).

Bishop (2003), states there are two tyalisability books: (1) neutral books, in
which characters with disabilities are included ibig not emphasized in the plot; and (2)
specific books, in which the central issue is tharacter’s disability. She adds that both
types of books should be included in the curricultiimese types of books allow children
to view and relate to the disability culture. Alsloese books help children clarify their
identity, and the perceptions of other childreny{®g 2000 and Collier, 2000). In
addition, Collier states that literature enhandeklen’s identity and self-image by
immersing them in stories of their culture. Childisee “a cultural mirror image which
would reflect their place in the world as validjuable, and voiced” (p. 235). An added
benefit is that children who feel valued achiewghler academic standards. They will
strive harder if they feel they belong in the sdr@ovironment (Collier).

In order to help children feel that thmlonged, teachers wanted to use disability
literature that included positive representatidiierefore, researchers turned to the

evaluation of disability literature (Ayala, 1999a&kin & Harris, 1977; Baskin & Harrris,
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1984; Beckett, Ellison, Barrett, & Shah, 2009; Bherg, Mullins, & Sukiennik, 1985;
Heim, 1994; Robertson, 1992; Smith-D’Arezzo, 2083 Ward, 2002).

Baskin and Harris compiled two bibliognggs on disability literature. The first
one published in 1977 and the second one in 1984d® a comprehensive review of
children's books which include characters with loligges that were published from
1940-1981. They include a discussion of the treng®rtrayals of disabilities and
detailed review of 659 books. Baskin and Harridyze the books based on the
following criteria: (1) accuracy (2) character dieyament (3) didactic messages — writing
to raise consciousness or change attitudes areh{ddional tone — compassion should be
informed rather than sentimental. Since the publgbf the first volume, the authors
noticed some changes in disability literature.tFifse prevalence of orthopedic
disabilities dropped from one third to one foulecond, the prevalence of characters
with emotional disorders increased as well as #p@ation of dwarfs. Third, there was an
increase in the number of minor characters withlalgies. Some trends stayed the
same. Characters with disabilities were mostly Whtales and they were involved in
inadequate familial and social relationships. Mames the books did not include one or
both parents. Baskin and Harris concluded that &sbooks intentionally or
inadvertently deliver derogatory messages aboytlpasith impairments; other combine
inspired, insightful writing with honest, accurgeesentation” (1984, p. 49). Also, the
literature can be used to inform and to promotiéudihal changes.

Friedberg, Mullins, and Sukiennik (198&Yiewed nonfiction books from 1950’s
to the early 1980’s. The authors divided their bouk five sections that dealt with

physical disability, sensory disability, cognitisehavior disability, multiple/severe
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disabilities, and various disorders. They baseit gsdection criteria on the premise that
literature should reflect human experiences; tloeegfquality disability literature will
include accurate information, believable dialogysstereotypical recognition of the
disabilities’ limitations, and hones feelings abdigabilities. Of the books selected, 35
books were about cognitive and behavior disalslittdowever, only six were about
children with a learning disability. The other 28%ered autism, schizophrenia, and
social/emotional maladjustment. From analyzingldbeks, the authors concluded that
older published books were more descriptive androgtic. However, the newer books
included more personal reflections. In additiorvesal themes were evident. The
literature emphasized personal accounts of livingoping with a disability; the
commonalities of people; and social change. Alse ooks’ illustrations were more
realistic. Friedberg, Mullins, and Sukiennik wemncerned about the terminology used
in the books. Correct labels were not consistamgld even by professionals. They prefer
that people use the term “people with disabilibegmpairments” and not “handicap” or
“exceptional”.

Robertson (1992) continued where Friegplgtullins, and Sukiennik stopped - she
analyzed trends in disability fiction that was psbéd from 1982-1991. Also, she kept
the same categories as Friedberg, Mullins, andeBukk but used the evaluation criteria
from Baskin and Harris. From analyzing the booksh&tson saw three trends. First,
people with emotional disturbances were rarelyliherheir condition was only
revealed through comments to mental health prajeats and from a progression of

behavior changes. Second, the description of heafthirments was more defined. The
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books included storylines about AIDS, allergies)aa and eating disorders. Lastly,
terminology to identify people with cognitive diskiiies included “dull” or “slow”.

Instead of focusing on all disabilitiekeim (1994) only analyzed characters with
mental disabilities in young adult books. She arediya small number of books based on
how characters were portrayed within the themdarufly, friends, and community.
Heim tried to avoid books that used the person thighmental disability as a vehicle for
a character without a disability. She stated sluselibooks where “The mentally
handicapped are not ignored or used. They makedthei choices and initiate their own
activities. They are individuals whaxtin addition to be acted upon” (Heim, 1994,
p.140).

Ayala (1999) shifted the focus to thetwrdl and linguistic characteristics
associated with disability. He analyzed 59 pictoweks and books for intermediate
readers published between 1974 and 1996 that éshtuprimary character with a
disability. The analysis included the languageheflbook’s text, the ethnicity of the
characters with disabilities, and any cultural eagy$ communicated in the story. Ayala
found that only a small number of the sampled batdcted African American, Latino
or Asian characters. In addition, most were writte&nglish, and did not place emphasis
on specific cultural practices. The author conctutteat if books written for youth are to
portray accurately children’s lives, they must paytethnically diverse children with
disabilities.

Ward (2002) included more genres inthbliography than other studies. She
included picture books, contemporary realistiddict historical fiction, mysteries,

fantasies, and poetry that were published betw86A and 2001. Her criteria were
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similar to other researchers. Text should includ®ieate information; realistic and
believable portrayal of people; reasonable stospltgion, and it should be well written.
Since Ward’s book was published during the timefamhen children with disabilities
were beginning to be included in general educatlassrooms, she included a criterion
that had not been mentioned in previous studiesalility literature should include
descriptions of accommodations and modificatiortkiwithe home and school
environments. In addition, settings should be irgktp the action and characters “if
special classes or schools are depicted in a liosikpuld be made clear the good reasons
from removing the students from the mainstreamm@ading them in specially designed
classrooms.” (p. xviii). Sixteen of the selectedk®dealt with learning and
emotional/social disabilities. Within the contemggr realistic fiction genre, books
tended to focus on identity and roles within thaifg, among peers, and in society.

In the just mentioned previous studibs,researcher was the reviewer. In contrast,
Smith-D’Arezzo (2003) included adolescents as regis in her study. She selected
contemporary realistic fiction books about chanacwth cognitive disabilities that were
published since 1975. Smith-D’Arezzo analyzed thekds and discussed a selected few
with the children. She concluded that literatureffective in the development of
compassion and understanding towards children cvéiabilities; however, children will
need guidance. Smith-D’Arezzo reiterates that candring their experiences to the text
and draws conclusions based on those experienasemdtance, the children viewed
Patrick fromJust CallMe Stupid1993) by Tom Birdseye differently than did Smith-
D’Arezzo. They thought that Patrick, who has aneay disability, did not try to do his

best academically. However, Smith-D’Arezzo, a forsgecial education teacher, felt
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empathy towards Patrick as he struggled to reaela8ts that “by allowing children to
discuss their reactions to books and providingtamtthl background information about
disabilities, a teacher could be in a positiondsifively influence the attitudes children
have toward their peers with cognitive disabilitigs 92).

A study that evaluated literature freglyensed in the classrooms of the United
Kingdom was completed by Beckett, Ellison, Barratigd Shah (2009). The researchers
analyzed 100 fiction and nonfiction books for prigrage children. The criteria was
based on the premise that disability literaturéugrices children’s “general perceptions
of social life (p. 373) and “the extent to

which the books were free from negative stereotigess about disabled people and the degree
to which they promoted more positive messages atieability” (p. 378). Beckett, Ellison,
Barrett, and Shah concluded that even though guatitusion literature is available in the UK,
literature that uses discriminatory language antr@ypnegative stereotypes still exists. They
cited 30 books that used the term “handicapped&atsof “disability”. Also, descriptions of
some characters were demeaning. In the examplenbfdse who was described as “. . . so pale
and skinny he looks dead . . . He dribbles antthes and doesn’t say much. Actually, he
doesn’t say anything, so it’s like sharing with meéow dummy” (Kebbe, 2002, p. 20-21).The
themes that promoted negative stereotypes inclirdgddy view of disability; curiosity of

disability; moral orspiritual lesson from disability; and miracle ctioe disability. For the
last theme, characters with disabilities were ‘dikas if their condition was temporary.
Beckett, Ellison, Barrett, and Shah state thatgtosyline implies that disability lies
within the individual.

Another group of studies combined congaralysis with suggestions of how to

incorporate the books into language arts curri@Blaska, 2003, Dyches, Prater, &
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Jenson 2006; Quicke, 1985; and Saunders, 2000)€eBearchers contend that negative
attitudes and stereotypes about people with disabican be changed through reading
and discussing quality children's literature.

Because of United Kingdom’s Education 2881 children with disabilities were
included in general education classrooms. QuicR8%Lresponded with a content
analysis of disability text grouped under themélamathat under disability labels in order
to avoid the assumption that all people with theedisability have the same issues. In
addition, he focused on themes that all childrenld/éace rather they had a disability or
not. Quicke asked the following questions whileahalyzed the novels: (1) Is the book
pessimistic or optimistic? (2) How is the disabbtddracter portrayed — physical
appearance, behavior, romanticized view of handicaperestimates the talents of a
disabled child or underestimation of the talen&™ow does the book deal with
prejudice, discrimination, and role-stereotypingatiety generally? (4) How does the
book deal with official labeling and special prawis? and (5) How does the book deal
with social and psychological change in childhoad adolescence? (p.154-160). In a
somewhat contradictory approach, Quickie’s studgrefl suggestions on how to use the
books to teach about disability rather than abowt to incorporate the books to teach
about the themes. The suggestions focused on@ecps, drama, and field trips with
teachers guiding discussion. Lastly, Quicke conmtlidhat disability literature should
emphasize relationships so children will not leaegative attitudes about people with
disabilities.

Dyches, Prater, and Jenson (2006) sed/&aldecott Medal and Honor Books for

those that include characters with disabilitiesthie end, they conducted a content
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analysis using guidelines from previous studieglenen books to determine how those
characters were portrayed. In addition, they inetudiscussion questions and teaching
tips. The findings are not completely favorablecbgs, Prater and Jenson found that
some of the portrayals were not accurate “(e.gingwlindness with tears iRaping,

nor are all portrayals favorable to persons wigadilities (e.g., Peter’s accident not only
paralyzing his body, but also his spiritTiibet: Through the Red BpxXp. 4). In addition,
Dyches, Prater, and Jenson concluded that the unoondisabilities like dwarfism were
prominent in the storylines. Also, the people wdtbabilities were portrayed unlike the
types of people children are used to. A cavedtasmost of the books were fairy tales.
Lastly, Dyches, Prater, and Jenson stated tha¢relewoks is too little a number in
proportion to the number of children who have dilstads.

The next study did not use criteria talgpe portrayals of characters. Instead,
Saunders (2000) developed an awareness code taagvéaterature and to generate
guestions to use with readers. Ninety-one bookshysical, sensory, and emotional
disabilities were analyzed using the DISCEY Cods#bility, Images, Control, Society,
Enabled, Young carers). Like Heim and Quicke, Sawsidnalysis is focused on
understanding disability through a social moddieathan a technical model. She thinks
that “disability affects the whole society or faynédnd not just the person with a
condition” (p. 10). Lastly, Saunders cautions tegshn using some of the books for
independent reading. She stated that complex thesuels as gender and race bias, are
integrated within the text and readers may needague to understand the themes.

The last study is an extensive reviewnofe than 250 children's books that

included a character with a disability (Blaska, 20@laska analyzed each book deciding

49

www.manaraa.com



whether it: (1) promoted empathy; (2) depicted ptarece; (3) emphasized success; (4)
promoted positive images; (5) assisted childregaiiming accurate understanding of the
disability; (6) demonstrated respect for persorth wisabilities; (7) promoted attitude of
inclusion; (8) used language which stressed peisgirand disability second; (9)
described the disability or person with the diggbds realistic; and (10) illustrated
character in a realistic manner. The book was evritts a resource for parents and
educators of children in grades K-3. She suggdbidvhen discussing disability
language that identifies the person first and iealdlity second should be used. Also,
she included ideas for thematic units related saldllity (i.e. "alike and different").
Previous Academic Studies Similar to Current Study

Issues regarding authentic literatureuabicsabilities prompted students pursuing
advanced degrees to continue research in this Binedollowing dissertations studied
the portrayal of characters with disabilities tedature.

Brena (2010) examined the representatiamaracters with disabilities in realistic
fiction and historical fiction novels. She conceéd on temporality, place, and social
context. Brena found that there was an almost diatribution across all time periods
and settings. However, she was surprised thatdliels were not diverse in regards to
sexuality, ethnicity, and religion. Brena also gaal the experiences of three Canadian
authors, including herself, and how these expeegmtfluenced their novels about
disability. The three authors chose to write alubsability because of their personal
issues with identity, belonging, and social justice

Another study concentrated just on ré&alfection. Cissell (2001) studied the

portrayal of characters with disabilities in 72lisac fiction books published between
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1995 and 2001. She examined the text to seeohitained certain elements. For
instance, she wanted to know if a disability wdegnated in the character’s personality.
Cissell found that 86.3% of the books positiveliegrated the disability. However, when
she examined other elements, she found that alBd8stof the books portrayed
characters with disabilities as less valued thaergpeople. Cissell was interested in
guantifying elements then exploring the latent negshand themes.

Darragh (2010) analyzed the attitudesigiith graders who read young adult
novels that portrayed characters with disabilitiessus the attitudes of students who had
not. She found that the majority of the studemiscdbed a character with a disability as
slow, weak or lonely regardless if they read a baldut a character with a disability.
Reading a book about a character with a disaldidynot have a statistically significant
difference in students’ attitudes.

Another study examining the responseschbol children to disability literature
was Karambatsos’ study. Karambatso (2010) had7tyear-old students read five
storybooks and describe their favorite parts oftbeks. Additionally, Karambatsos
analyzed the books based on an inclusion cheddigtloped by the University of
Kansas. She found that only one of the books pgatréhe character with a disability as
a well-rounded, self-aware participant of socidilye study also found that the students
responded to the storylines about friendships hatlithey were open to having
friendships with children with disabilities.

Another study focused on literature foildren in preschool through the'12
grade, which were published between 1980 and 26@#sh (2003) found that

characters with mental retardation are being degict stereotypical roles. For example,
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60% of the characters were portrayed as havingpealproblems which causes them to
cope with difficult situations. In addition, negagilanguage was used in some of the
books. However, specific examples were not mentdonehe study. While the majority
of the 40 books presented mental retardation aspart of the characters’ persona;
overall, the text was prejudicial and stereotypical

Smith (2000) studied the structural asalyf literary elements within disability
literature that included characters with learningn@ntal disabilities. She selected 35
books to determine the quality of theme, plot, abterization, style, setting, and
accuracy of issues dealing with disabilities. Ual®issell and Marsh, Smith used
children as well as herself to review the books @hta presented some interesting
findings. Even though the books dealt with dis&pilihe themes varied as much as the
themes from any group of children’s literature. &iolism, friendship, and sibling
relationships were common themes. In addition, rab#ite characters with disabilities
were male — 29 out of 35 characters. Unfortunatélig, perpetuates the stereotype that
males are more likely to have a disability. Howevee ration of male to female students
in special education is 2:1 (Oswald, Best, Coutjri#®6). Lastly, the children
misinterpreted the plots. Smith stated that th&lodm’s background knowledge could
have been the cause. For example, most of therehildisinterpreted familial
relationships and language. They did not underdtiaaderm extended family and that
some words, such as “retard”, would be offensive.

All of the studies mentioned highlighatiteachers have a very important
responsibility when selecting quality literature their reading curriculums. The

selections are invaluable in helping children medeenections with other cultures and
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new experiences. Mathis (2001) states teacherstngaddel the behavior of
inclusiveness and selecting books that include leaojth disabilities is one way to do
that. In addition, Bandura (1986) states that ttppedences teachers supply to children
have an impact on their social cognition especstiéyeotyping. “Social exemplars
provide directly observable information for soaalnition, thus requiring less inference
about thought processes. When stereotyping is ttpxaandoned but publicly
disavowed, the teaching is more by example thadidegt tuition” (p 103). Also,
collections should include quality fiction and nimtibn books that represent various
themes about people with disabilities (Reddish0200he themes should cover all
aspects of people’s lives and experiences.

Unfortunately, many teachers tend toctddeoks which they are most familiar.
Brown (2001) states that teachers need to incitb@seknowledge of available literature.
However, teachers cannot possibly read all thdablaibooks; therefore, they can turn
to ALA’s Booklist magazine that reviews thousanfisiterature books each year

(http://www.ala.ord). The magazine covers all genres and themes imgjud

multiculturalism. Also, the National Information @er for Children and Youth with
Disabilities provides information on children’sdrature and disabilities

(http://lwww.nichcy.org.

The Current Study
This study, like most of the studies n@med in the literature review, carried out a
content analysis of books that are available toltees and children. In comparison to the
other studies, this study also focused on charactdrayals, and investigated whether

people with disabilities were portrayed in ster@atyways. In contrast, this study focused
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on people with a SLD or AD/HD. It was importantiteclude portrayals of people with
AD/HD as the prevalence of children with AD/HD hasreased (APA, 2000). Also,
there has been an increased concern of how thddeechare faring in the school setting.
A review of the literature did not find any studiésit included people with AD/HD. This
study tried to provide new information on the p&dpberceptions about specific
learning disabilities and AD/HD.

Summary of Literature Review

Chapter Il provides a synthesis of curresearch as it relates to the educational
foundation of cognitive development, social leagiiheory, transactional learning
theory, and children’s literature that deals witbatbilities. In addition, it was articulated
how the current study attempts to fill a gap in ¢herent research.

As stated previously, culture and comrtypiay important roles in a child’s
learning development. The way a child learns th éalwalk is mirrored from the
environment that modeled the behavior. In additgemdura, and Vygotsky think that
children are not passive learners but are coghytimeolved in the modeling process.
However, the environment that shaped a child widiisability may have provided
different experiences and support than a child ddws not have a disability.
Experiences that represent a child’s culture aiéfseare fundamental to Vygotsky's
concept of internalization. In addition, there iscasensus that children’s literature
allows children to develop an understanding of ithéhile validating their own cultures.

Reader response also informed this stRdgenblatt presented a transactional
learning model in which the reader interacts whih text to create meaning. In other

words, the meaning of a text is not fixed so reatbeing multiple perspectives to the
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interpretation and discussion of a story. Thuscthraplementary theories of
sociocultural perspective and reader response geavsound framework for exploring
the portrayals of people with disabilities in |aéure.

Using children’s literature to discuse thsabilities culture involves the concept of
windows and mirrors (Bond, 2006; Collier, 2000; &ldzier & Seo, 2005). This concept
proposes that all children should be able to seeratultures while making connections
with their own culture. The connections will helein see a reflection of their culture
within other cultures. In addition, the childrenivdevelop a positive identity and self-
image. Ultimately, children will naturally value éduaccept differences.

Over the decades, there has been arasenieawareness of the need to add
diversity into the reading curriculum. Several stsdvere completed that added to the
scholarship about the portrayal of disabilitie$iterature. However, the utilization of
those books is not widespread. Multicultural bothiet depict African-Americans,
Latinos, and women are utilized more. Furthermboeks that represent people with
disabilities still need to be examined. Storylisésuld represent a broad range of
personalities, disabilities, and issues in a seesthanner without stereotypes. Reading
curricula that have broadened to encourage etmii@ander understanding should be
extended to include people with disabilities and/lAD. In Chapter l1lI, | will define the
essential components of content analysis and peojhis as a viable research method for

this type of study. Also, | will outline the resehrdesign.
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CHAPTER 1l
METHODOLOGY
Introduction
This chapter details the methods andge®of the study discussing research
foundation and approach, design, data collectind,amalysis. In this study, | explored
whether people with disabilities are portrayedtereotypic ways in children’s literature.
Realistic fiction that depicts characters with spetearning disabilities or attention
deficit/hyperactive disorder was analyzed for comalities in the description of
characters and cultural authenticity.
| conducted a content analysis usingeartétical framework fusing three theories -
social, sociocultural, and transactional learnirexamined: (a) the messages conveyed
through the portrayal of these characters (b) thiei@l perspective of the portrayals and
(c) the extent these portrayals reinforce sterexstyp
Research Foundation and Approach
Inquiry research involves four assumgi@ancoln & Guba, 1994). The first
assumption involves ontology — the nature andielaif existence. In this case, the
researcher is discovering reality or truth withie text of children’s literature. According
to Schostak (2002), “truth often refers to checlangarticular statement against an
observable event” (p. 134). However, in inquiryeash the truth is not in thedservable

eventbut in the facthat individuals recognize that the words fit atjgatar theme.The
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researcheinterprets examples of teahd it is checked against the evidence from the tex
In addition, the researcher provides details tastiat the interpretation makes sense
based on the theoretical framework being used. ‘ddeeptance of the truth thre
conclusions depends the researcher’s supporting arguments” (p. 135).

The second assumption is epistemology — the stlikigawledge within certain
limits and validity. The researcher has to be awétae extent her background and
biases influence the interpretations. Still, treesgcher has to maintain objectivity when
discovering the reality or truth.

The third assumption involves methodoleghe rules and procedures of inquiry.
The researcher is using the appropriate methotstoer reality and truth. For this
study, the researcher will use content analysisoAting to Krippendorff (2004), content
analysis is an effective research methodology #ohgtause it provides a representation
of facts with new insights. Also, it provides altague to look at symbolic data from
numerous perspectives. Therefore, a researcharsgacontent analysis to guide her as
she discovers the reality and the full picturehaf text.

Lincoln and Guba (2000) added axiologyualitative research involves values and
moral judgments. The researcher is aware of heebiand openly discusses them within
the framework of the analysis. Because | have laegpecial education teacher for
several years, | am knowledgeable about the sedkesand identity issues my students
face. My experiences will influence my interpredati These four assumptions provide a
guide for my research processes in the preseny,snauding design, data collection,

and analysis.
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| kept the four assumptions in the foyef as the questions were answered
through qualitative research. I: (a) was accurateumderstood and explained the
meaning of the portrayals of people with disalastin children’s literature; (b)
recognized my biases as | built concepts or thep(®@ responded to changing conditions
even if the new concepts and theories did not yitimitial framework; and (d) followed
current theory in analyzing and coding the data.

The form of qualitative research that wasd in this study was content analysis.
Hsieh and Shannon (2005) state that content asal/sne of various methods that is
utilized to analyze text. Content analyssges a systematapproach to describe
characteristics and messages from text in ord&rtoulate valid inference$Content
analysis provides new insights, increases a relseasaunderstanding of a particular
phenomena, and informs practical action” (Krippefil@004, p.18). White and Marsh
(2006) noted that the product of qualitative analisa complete picture of the
phenomenon being examined. They state that thd i'go@depict the ‘big picture’ of a
given subject, displaying conceptual depth throtngtughtful arrangement of a wealth of
detailed observations” (p. 39).

Content analysis requires the researchstiructure the study in specific steps. The
study must be designed to gather data relevahetstudy (White & Marsh, 2006). The
study’s questions determine what text is to beyaeal and how it is to be analyzed. The
researcher reads through the documents, begiag el phrases and text segments that
correspond to those questions. Once the text igifok®l, the researcher makes judgments
as to how to categorize the text. The coding &teel to the major categories of the

study’s questions. According to Crabtree and Mi{E992) as themes emerge, different
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guestions may be generated. The researcher wilweprevious coding and text to
compare to the new questions. Lastly, the resitltiseocoding and final analysis must
have a measure of general application. The reselanctist be able to supply a reason as
to what led to the one coding rather than an altére one.

Content analysis is widely used to analgtzildren’s literature not only because it
is systematic, but also because it can be objeatidesubjective (White & Marsh, 2006).
Content analysis is objective when the categoriesalysis are defined so precisely that
different researchers can apply them to the sardg bbcontent and get the same results.
On the other hand, content analysis is subjectivenithe researcher formulates
perceptions and themes. Crabtree and Miller (1984 that the researcher, through the
analysis, creates new understandings, generatageha the research question, and
uncovers new themes. In addition, the researclestiites the distinctiveness of the text
and the various interpretations that can emergdat@/@Marsh, 2006).

Content analysis is the best methodofogyhis study as it is useful for examining
trends and patterns in children’s literature thiatl@ased on social and cultural contexts.
According to Galda and Beach (2001), content arsablfows the researcher to ask
guestions about cultural groups’ identities, relaships, and their values. The researcher
selects words or phrases, and looks for patterres¢@lIl, 2005). The patterns are
reduced to themes about the culture’s attitudesbahdfs. Overall, content analysis
“provides in-depth contextual analyses and so ptesepowerful exploration of content

with the framework” (Short, 1995, p. 21).
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Research Design

Description of Sample

In order to execute content analysis stlelign, | first had to select the books for
the sample. | searched the following databases:risareLibrary Association, LD
Online, and National Dissemination Center for Ctafdwith Disabilities. | narrowed my
focus by concentrating on books published aftei3li%rder to start where NICHCY'’s
guide ended. | searched for books that fit my gatasing the following terms: (a)
learning disability; (b) reading problem (c) dyskexd) attention deficit or problem; and
e) hyperactivity disorder or problem. The initiabsch yielded 35 titles as possible texts
for the study. Originally, criteria were limited ¢éharacters with SLD and
emotional/social disabilities. However, there wkn® books that explicitly identified a
character with an emotional disorder. The criterés changed to include characters with
AD/HD. Next, | reviewed each book to find at lease character with a specific learning
disability or Attention Deficit/Hyperactivity Disder unlike NICHCY, which included
all disabilities. Only realistic contemporary fmti books were selected for possible
analysis in an attempt to keep the sample more geatde.

Eighteen books met the criterion with 28 charadangng disabilities or AD/HD
and therefore consisted of the sample for thisystddwever, some of those characters
with disabilities played very minor parts in sonietp and were not used in the analysis
for study question one and two. These minor charaetere analyzed for question three,
however. The final sample for questions one anditwiuded twelve characters with a

specific learning disability and nine characterthvD/HD, for a total of 21 characters.
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Instrumentation

This researcher developed a two-part recorfting (Appendix A) which assisted in
organization of the data. The first part of theleative tool provides general information
such as the title of the book, whether the charéteepresented had a SLD or ADHD,
list of major characters, author, year publishedhlisher and summary of the plot.
Heim’s (1994) evaluation criteria was used as dgto develop the second part of the
recording form. This part was used to note disghiplot development, character
development, terminology, and major themes. Thesaents were selected to answer
the study’s questions. Plot development showed wenettorylines reflected the
disability culture or reinforce stereotypes. In éidd, the plot and demographics showed
whether the text reflects the current prevalengeeofple with a SLD and AD/HD.
Character development showed how the charactenstgse conditions interact with
others and how others treat them. Implicationsooidgtion also showed whether the text
reinforces stereotypes and the current perspeahbweat people with a SLD and AD/HD.
Terminology used in the storylines showed whetherd are any misrepresentations or
stereotypes, and how people with and without a &h® AD/HD perceive these
conditions.
Data Analysis Strategy

According to Merriam (1998), data collentand analysis should be done

simultaneously. A lot of data will be amassed; ¢hare, it is beneficial to manage the

data in an organized fashion. These procedures wgekto organize the data:
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e select instancein content analysis, the whole text is broken davto
smaller units; therefore, the researcher will cheeeds, phrases, or sentences
that fit the research questions.

e code instance the researcher will interpreted the instance baseithe

theoretical framework.

e compared instance with previous dathe researcher constantly compare the

selection of instances to make sure they are densis

e note emerging themesthe researcher analyzed the instances and noted

similarities of meanings and concepts. Also, tlegfiency and variety of
themes were noted.
The process was aided by coding data, writing naieslyzing patterns, and
diagramming. All data was record on the instrumem®ppendix A.

First, open-ended, or initial coding wa®d. This researcher read the text and
noted initial impressions as suggested by Sald20@9). Next, instances were found that
matched the categories on the evaluative tool. Bachrrence was noted, including the
page number on which it occurred. This allowed l@ottequency count as well as a
reference for specific examples of behaviors.

Second, the relationships between thamtes were categorized into concepts. For
example, thenain character from Susan Shreve’s bdodut and Mg2002) has
difficulty reading, he has a lisp, and he is knaagrt‘Ben Carter in Trouble”. An instance
from the book was selected: “Because you're &ldifferent, not entirely a middle-of-
the-road, regular ten-year-old boy” (p. 20). A riisabled friend has observed Ben and

perceives him as different because of his behaunarslation to his disabilities. Another
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instance from the book illustrates that Ben thinkss separated from his classmates
because of his disabilities: “Because of specialteachers and my learning disabilities.
Because everyone-first the teachers and then diseikilooking at me waiting to see what
will happen next” (p. 21). The two instances wesepared and they both show that
others and the character view disability as difierBifferenceis emerged as a concept.

Next, the concepts were analyzed to sggatterns that were present among
books. According to Saldana (2009), a patternbeacharacterized by similarity,
difference, frequency, or correspondence. The reseanoted how words or phrases
used in one book were similar or different to woodphrases in other books.

In addition, the books were evaluateteims of whether they (a) included
accurate information about disabilities, (b) hadladeveloped characters, (c) lack
stereotypes, (d) had literary quality—positive esgntations of characters and plot, and
(e) confronted the disability (Heim, 1994). Accarglito Dyches, Prater and Jenson
(2006), inaccurate information has the potentialridermine children’s socialization
with children who are different from them. This &blead to reinforcement of
stereotypes. In addition, Heim (2005) stated tharacters should not be minor
characters and disappear into the plot. Insteatackers should be complex and
included in the storyline. The storyline should ageg the reader just as non-disability
literature does (Dyches, Prater and Jenson, 20@bHaim, 2005). Also, the storyline
should use technical terminology and the charasteosld behave authentically in order
to promote awareness and lessen misconceptions @igodisability culture (Heim,

1994).
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Lastly, notes were taken on themes fanonte stories, including personal
characteristics, point of view, etc. Also, whilee data was coded, connections,
reflections, new questions, and unanswered guestiene noted. Saldana (2009) advised
that the researcher write down “anything relatedrtd significant about the coding or
analysis” (p.33).

Reliability and Trustworthiness

In addition to interpreting the data, tts#ga were examined to assess the quality of
the data. All research should be conducted witthtgkest ethical standards in order to
produce valid, trustworthy, and reliable resultse(itm, 1998). In addition, Rourke and
Anderson (2004) state that “validity is an integchevaluative judgment of the degree to
which theoretical rationales and empirical evidesweport the adequacy and
appropriateness of interpretations and actionstbase. . . assessments” (p.13).
Reliability addresses the data that is gathered fite research. According to Creswell
(2005), reliability is achieved if the data gatlteige the same or nearly the same when the
work is repeated, in the same context, with theesamathods and with the same sample.
According to Lincoln and Guba (2000), in order tlligess the reliability issue more
directly, the process within the study should heoreed in detail, thereby enabling a
future researcher to repeat the work, and gaisithéar results.

Also, inter-rater reliability was used.sahool librarian was solicited to determine
whether the coding would remain consistent. Thernaad three randomly selected
books from the sample. Then, the rater completedcording Form and Evaluative

Instrument for Content Analysis. The rater’s ang ssearcher’s responses were
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compared for similarities. The Inter-rater agreenegjualed 91.6%. According to Wallen
and Fraenkel (2001), for research purposes, agrdgesheuld be at least 70%.

In order to ensure trustworthiness, redesas should develop a theoretically valid
protocol. In following Rourke and Anderson (200ldeveloped guidelines for
administration of scoring, and interpretation ¢ ttoding scheme; identified the coding
data; identified the indicators that representcitrestruct; and reviewed and revised as
necessary. Each selected instance was scoredibgtind YES if the criterion was
addressed and NO if the criterion was not addredsstances that could not be
answered with a YES or NO were noted in the comseniumn along with a narrative
explaining the significance of the instance. Ifrthevas more than one instance per

guestion, each instance was given a numerical code.
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CHAPTER IV
FINDINGS

The purpose of this study was to exarfist®n for adolescents to determine how
characters with specific learning disabilities (9Ldd Attention Deficit/Hyperactivity
Disorder (AD/HD) are represented and to determieeeixtent to which stereotyping
exists. This study examined the content of 18 bdb&sinclude a character with
disabilities in order to address the research guestThis chapter presents the results
and a discussion of the analysis organized by relsemestion.

Research Questions

Subsidiary Research Question 1

The firssubsidiary research question wa&hat are the themes conveyed through
the characterization of characters with a SLD orAD? a. How are characters with a
SLD or AD/HD viewed and treated by those withowdst conditions? b. Do the
characterizations encourage or discourage inclusi@hildren with a SLD or AD/HD in
activities. The data obtained from all sectionshef Content Analysis Form were used to
answer this question.

Plot. The plot of each story was analyzeddetermine whether the focus of the

theme would be about the disability or about anmatieme, and whether the focus was to
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accommodate the disability within the school settifable 1 indicates that the majority
of the books’ themes were about disability. Thinteéthe eighteen books emphasized
the character’s ability to overcome the problemssed by having a disability.

Table 1

Focus of Plot

Theme n %
Focus on the Disability 13 72.2
Focus on Accommodation 2 11.1
Accommodations Mentioned 13 72.2

Types of Accommodations:

Assistive Technology 1 5.5
Books on tape 1 5.5
Desk turned facing wall 1 5.5
Extra time to take tests 2 11.1
Flexible schedule for activities 1 5.5
Individualized instruction 1 5.5
Large-print books 1 5.5
Mainstreamed in general education classroom 1 5.5
Medication patch 1 5.5
Pictures are used to remind student of tasks 1 5.5
Preferential seating in classroom 1 5.5
Resource room 6 33.3
Self-contained special education classroom 3 16.6
Separate area in classroom 2 11.1
Separate school 1 5.5
Saw a therapist 2 11.1
Tape recorder 2 11.1
Teacher gives assignment or test at a diffé¢nere 1 5.5
Teacher writes assignments in a notebook 1 5.5
Tutor 1 5.5

Key: n = number of portrayals; % = percentageheftbtal 18 books
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For example, in Rair{lpeans, 2005), the main character attended surcanep
and made new friends. Over time, each one of tleemd a reason to dislike Rainy
because of social traits connected to her AD/HI2liRg lonely, Rainy decided to take a
journey to find the place where a girl died a cenearlier. Along the way, she thought
about what people have said to her about havingHfDand she realized that in certain
circumstances they were right. For instance, dveryears her teachers told her to
“follow.” As Rainy was starting her journey, shetlght about thunderstorms and
“during thunderstorms you had to follow the rulés’ 125). During the journey the
terrain became steeper and slippery. Rainy remesdbdesr mother ordering her to pay
attention. “If | don’t pay attention . . . I'll nev play b-ball again” (p. 171).

In another example, Benny Whitley in HDwslexic Benny Became a Star: A

Story of Hope for Dyslexic Children and their Pasqi@riffith, 1997) had problems with

his sister and classmates teasing him becauss ofdnling deficits. He became
disruptive at school, and he thought “If the otkiels were going to laugh at him anyway,
he decided to be the class clown” (p. 5). Bennyly salvation at school was joining the
football team. The football coach, Coach Watkinsktan interest in Benny and
suggested to Benny’s parents that he be evaluatedSLD. It is determined that Benny
has dyslexia, and by the end of the story, Benmaraing good grades and participating
in his classes. “His whole outlook had changed'S@).

In five of the eighteen booharacter thought the disability was a “personal
problem” or disease. Todd Foster in SpgisNamee, 2002) used to be in a self-
contained special education class and now heas@gular education class. Todd

explained to the reader how he was placed in spediecation. He stated, “. . . they
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brought in a head doctor to find out what was wraith me . . .” (p. 37). In Zipper the

Kid with ADHD (Janover, 2007), Zach Winston (Zipper) has AD/HI@.is impulsive,

and he speaks and acts without thinking. His parekie Zipper to a neurologist, and
they decide to try medication and behavioral medifons. Isabel, Zipper’s sister, told
him, “Mom told me about your disease” (p. 144)Thout and M&Shreve, 2002), an
educator calls the character’s disability an ilfé¥en who has specific learning and
speech disabilities became friends with a new olass (Morris “Trout” Sanger).Trout
got into a lot of trouble in school and convinceehBo join him in his escapades. During
a conference about Ben’s behavior, Mr. O'Dell, phni@cipal, tells Ben’s dad, “The
symptom of the illness is that a child can’t pagmation or sit still” (p. 105).

The five books that were not about having a SLBBIHD included themes about
being adopted, changing identities, completinghesktproject, transitioning to junior
high school, and investigating parents’ deathhbsé books the emphasis was on the
character’s ability to cope with the situationst@asl of the characters coping with the

condition. For example, in Parents Wan(el@rrar, 2001) Andrew (Andy) Fleck has

AD/HD. He is living with foster parents who wantdadopt him; however, Andy is
struggling to adjust to the new situation. He islm@having at school—throwing a ball
and hitting the gym teacher. Andy is also causiaghile in his neighborhood—knocking
over mailboxes. He learns to accept love and fshipdinstead of blaming his behavior
on his AD/HD

In another example, Maxwell (the Mighiy)a student in a special education class.
Kevin (Freak), who has a physical disability, mowgs Maxwell's neighborhood, and

they become friends. In Freak the Migl@Bhilbrick, 1993) their classmates tease
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Maxwell because of his SLD and because he is bigifoage. The classmates tease
Kevin because he is small in stature due to hehdisy. However, Kevin stands up to
them, and he names himself and Maxwell “Freak tighky.” One day, Maxwell's father
is released from prison and kidnaps Maxwell. Ttst o the plot focuses on Maxwell
being rescued.

In addition, Table 1 shows that 72% @& books mention school accommodations
with a character receiving instruction in a resewlassroom being the most prevalent.
Characters also receive instruction in a self-agorthspecial education class (16.6%);
mainstreamed in general education class (5.5%)aapecial education school (5.5%).
The other accommodations involve instructionaltetyees and assessments.

Even though the majority of the books @ecerned with accommodations, they
are also concerned with changing how the charagtbrthe disability copes with the

disability. For example, in Two-minute DrilLupica, 2007), Scott Parry is attending a

new school and joined the town football team to enlais father happy. He meets Chris
Conlan, the star quarterback. Chris has kept ttiethat he has dyslexia a secret from his
friends and teammates because he is afraid of Ipdeicgd in a special education
classroom. If he is placed, Chris thinks that hienids will tease him. Chris stated, “You
hear what the other kids say about Special Ed Kjpl§'5). Therefore, Chris gets a tutor
to help him improve his reading skills.

Medication as a tool to cope was mentianes2.5% of the books about AD/HD.

In Zipper the Kid with ADHD(Janover, 2007), Mr. Winson stated, “Medicatiornyma
make your life easier, Zip” (p. 45). Sometimes espe wanted the character with the

disability to take medication for his/her converdenin_Rainy(Deans, 2005), Jewel
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Tucker, Rainy’s sister, stated, “Mom, can’t pleasegive her some drugs. She’s driving
me crazy” (p. 65). However, only three of the nf88.3%) characters with AD/HD in the
books actually were on medication. At the time thatt of the books in this study were
published, 4.8% of children diagnosed with AD/HDrevéaking medication (Visser,
Danielson, Bitsko, Holbrook, Kogan, Ghandour, PefBlumberg, 2013). This
percentage is much lower than this study shows.

Characterization. Characterization waanalyzed to determine whether the
character with a disability was developed as a dexngr a one-dimensional character.
Table 2 presents a summary of the total numbeipancentage of positive and negative
perceptions conveyed through characterization.

Table 2
Character Portrayal Through Characterization
Character Representation Positive Negative

n % n %
Character is portrayed as participant vs. non-gagnt. 20 952 1 8.6

Character is depicted as multi-faceted vs. one- 21 100 O 0
dimensional.
Character is portrayed as survivor vs. victim. 16 762 5 238

Character is portrayed as independent vs. depengent 20 952 1 4.8
others.

Key: n = number of portrayals; % = percentageheftbtal; 21 portrayals analyzed

95.2% of the portrayals, the charactetis a SLD or AD/HD are depicted as
participating in society. They attended schookiatted with their family, participated in
extra-curricular activities, and held jobs. Aldmey have similar social interactions as

their non-disabled peers. Several of the male chersparticipated in sports: Judge
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Jenkins in Egg-Drop BlugBanks, 1995) plays soccer; Benny in How Dysldaénny

Became a Star: A Story of Hope for Dyslexic Chitdend their Paren{&riffith, 1997)

plays football; Chris Conlan in Two-minute Drill (bica, 2007) plays football; and
Maxie and Jake Livingston in Underwatéevy, 2007) play soccer. Maxi also attends
summer camp and Jake takes an art class. In addflijgper and Josh in Zipper the Kid
with ADHD (Janover, 1997) played on a baseball team, angeZiparticipated in Boy
Scouts.

Only one of the characters did not hawelar social interactions. In Spaceman
(Cutler, 1997)Gary Harris’s classmates constantly tease himuseche has a SLD.
When he gets angry he stares into space, whictesdhs students to tease him more.
Gary deliberately stayed away from his classmatdbhey would not tease him. Also, his
relationship with his father is strained because WNarris keeps telling Gary to “try
harder” (p. 7) to improve his academics. Eventy&gry attends a special school for
students with disabilities. Until then, his sodrgkractions were minimal and negative.

Table 2 also shows that all of the chimrscwere multi-faceted. They all
participated in multiple activities. They attendshool, worked, and interacted with
family and friends. However, not all of the inteiians were pleasant. The unpleasant
interactions caused the characters to have diffidédaling with school or people’s
attitudes.

Of all of the characters, fourteen or786.did not like school. However, ten of the
twelve (83.3%) characters with a SLD did not liklh@ol. Benny Whitley in How

Dyslexic Benny Became a Star: A Story of Hope fgslexic Children and their Parents

(Griffith & Schulz, 1998) joins his school’s footbéeeam. One day Benny stated, “I don’t
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ever want to go to school again. | hate school6@®). In another example, while he is
thinking about his schoolwork, Todd Foster in SgdlMcNamee, 2002) stated, “I like
the way books have spines, so | can crack themahde the books the way they torture

me” (p.19). Also, Maxwell Kane in Freak the Migh#hilbrick, 1993) stated, “School.

For the last week or so it’s like getting jabbedhva little needle every time | hear that
word” (p. 73).

Eight of the 21 characters or 38% wele tioat they could control their disability
or AD/HD. Mr. Harris told his son Gary in Spacen(&utler, 1997) that he should try

harder in school. In Freak the Mighifghilbrick, 1993), Mr. Meeham, the reading

teacher, tells Maxwell Kane “. .. my personalropn has always been that you're lazy
and stubborn and you didnitantto learn” (p.81).

The books portray the characters as woryi Table 2 shows that over three-
fourths of the characters are able to cope withr theability or AD/HD. For example,

Katie Kelso in The Worst Speller in Jr. Highanover, 2000) understands her SLD and

does not let it limit her. Katie has dyslexia ahé sonsiders herself to be “the worst
speller in junior high.” However, she has friendiends dances, and participates in
extra-curricular activities. Also, Jake LivingstonUnderwaterLevy, 2007) is a seventh
grader with a SLD and AD/HD. He states that whehé&somes an adult he wants to be a
professional artist.

Five or 21.7% of the portrayals are seenmictims. Aaron is constantly bullied or

ignored by classmates in The Mealworm Diarlds is very talkative, clumsy, he crawls
on the classroom floor, he has difficulty in gyrass because he is not able to skip rope,

and he either rocks or bangs his body when heugsist. He is constantly bullied or
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ignored by classmates because these behaviors @domform to his classmates’ views
as to how a student should behave. Even Jeremyairecharacter in the story, who
Aaron considers a friend, called him a “pain” (p).1Aaron was bullied because of his
social skill deficits. This is consistent with tresearch (Carlson, Flannery & Kral, 2005).

Another example is Benny Whitley, whodaees himself as a victim. His
classmates and sister tease him. Also, he dodkin&this teachers like him and he
states,

His mom was the only one who never called him stapilazy. But she

never said anything very good about hitmee. She just seemed to feel

sorry for him when other people critidzam or made fun of him, and that

didn’t help his feelings at all (Griffi Schulz, 1998 p. 42).

The constant teasing has left Benny with lower-esteem. This is consistent with the
research on people who are constantly victimizégyTusually have lower self-esteem
and a negative self-image (Brockenbrough, Corndlbger, 2002; Estell, Cairns,
Farmer & Cairns, 2002).

The majority of the portrayals show tleegon with a disability as independent
who does not need any extra assistance to fundilemonly character that was portrayed
as dependent was Gary Harris. Gary could do diaityg tasks but his mother would not
allow him because she thinks he is unable to take af himself.

Implication of disability . The portrayals were analyzed to determine whether
there were any inaccuracies, or misrepresentatmtine treatment of people with SLD

and AD/HD. The majority of the portrayals were aate.
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According to the National Institute ofi@Health and Human Development
(2014), children with SLD typically have difficultyith reading, writing, spelling, and
distinguishing left from right. In this study, alf the characters with SLD had difficulty
with reading. Three of the twelve or 25% of thereleters had difficulty with writing.

For example, Katie Kelso in The Worst Speller inHigh (Janover, 2000)ses a tape

recorder for her writing assignments. Nine outve¢live of the characters with a SLD
(75%) had difficulty with spelling and transposiegters. Sometimes, Brian Toomey in

My Name is Brain Briar{Betancourt, 1993) transposes the “i” and “a” i; tame.

Maxwell Kane in_Freak the Might§Philbrick, 1993) was the only character that had
difficulty with distinguishing left from right.

One misrepresentation about SLD was@uatch Watkins in How Dyslexic Benny

Became a Star: A Story of Hope for Dyslexic Chitdesnd their Parentglls Benny

Whitley’s dad that Benny will be reading at graded| within three years. “. . . one year
for every year he’s behind” (Griffith & Schulz, p9). According to National Institute of
Child Health and Human Development (2012), thereisa cure, but interventions can
help people cope with having a SLD. No one caniptdéaw well and within what time
frame a person will respond to the interventions.

Four out of the nine characters thatABMHD (44%) were represented as having
difficulty focusing on one task for a long periofitione. In addition, to Rainy in Rainy

(Deans, 2005) and Jake Livingston (Levy, 2007), YAREeck in_Parents Wantdtarrar,

2001) is portrayed as not being able to focus skstéor a long period of time. Andy
explained his behavior by saying “I can’t keep minanon one thing for very long

because something else comes along and my brasnlsay, that's more interesting”
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(Harrar, 2001, p. 92). Also, in The Middle of Samteere(Cheaney, 2007f;erald (Gee)

Sparks and Veronica (Ronnie) Sparks have to stdytiveir grandfather while their
mother recuperates from an illness. The grandfash@wind prospector, and they go on
a road trip from Missouri to Kansas looking forlage with strong winds. Gee, who has
AD/HD, wanders off to investigate his surroundimg®ach road stop the family visits.
Additionally, seven of the charactersswND/HD (78%) were portrayed as being

overactive. In | Am Not Joey PigZ&antos, 2007), Joey’s father comes back intdifleis

after winning a lottery. Mr. Pigza decided to mdwe family to a different part of town
and start a new life running a restaurant. To detiagir new life, Mr. Pigza decided they
should all change their names. Joey decided totatopg his medication for AD/HD.
When he is off his medication he is jumping, kigkiand blurts out his thoughts. Joey
stated, “I feel like I'm buzzing all over on theside” (p. 67). Gee in The Middle of

SomewhergCheaney, 2007), Aaron in The Mealworm Dial(iésrz, 2009), and Maxie

in UnderwatelLevy, 2007) are portrayed as not being ablettstsl. Instead of sitting
with his family in the hospital, Gee played witletrevolving door and climbed the
drapes. During a science lesson, Aaron put a pamnbkis nose and took a pencil
sharpener apart. Maxie’s teacher would send hitheg@rincipal’s office for not sitting
still or “sitting like a pretzel in the rug ared’dvy, 2007, p. 61).

Six of the characters with AD/HD (67%#¢ne portrayed as not being able to
control their behavior. Three of the six charactake medication to help them control

themselves: Joey Pigza_in | Am Not Joey PiGaamtos, 2007), Rainy in Rairfipeans,

2005), and Andy Fleck in Parents Wanteldrrar, 2001)Allison, the social worker in

Parents Wanteds helping Andy adjust to life with his new fosterents. She explained
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to him why he takes medication, “You know the Ritddelps you focus, Andy, and the
Depakote helps your behavior . . .” (Harrar, 202150).

According to the National Institute of Mal Health (2012), inattentiveness,
hyperactivity, and impulsivity are typical symptowisAD/HD. One of the nine
characters was not portrayed as exhibiting tydeslavior. Gregory Dubosc is a 95-

pound sixth grader who has AD/HD in 95 Pounds ogp¢{@avalda, 2003). He disliked

school and did not have a positive relationshifhwit parents because they argue about
him. The plot implied that Gregory was not sucoassf school because he was not
interested in school. Gregory states, “I have mbl@m. Not a single one. It's just that
school doesn't interest me” (p. 5). However, Grggtid admit that he did not
understand his schoolwork. He stated, “For me]ikis everything is in Chinese” (p. 5).
But the plot did not state the reason he did ndeustand. Also, Gregory did not have
any friends in school or in his neighborhood. He/@ocialized with his grandparents
and his elderly neighbors. Lastly, Gregory got ébegefrom school because of his
behavior. The plot suggested that Gregory is dediieéy misbehaving in school. He
states, “. . . | decide to be the gym class clogm™7).

Overall, the portrayals of AD/HD were acate. However, there was one
misrepresentation: sugar. Sugar was mentionedraslaaing to AD/HD in two of the

books. Andy Fleck in Parents Wantgtarrar, 2001) stated, “lI don’t like cookies | mea

| like them, but the sugar gets me hyper” (p.39%0Aas Rainy rowed across the lake to
get to her destination, she mentioned she is gedtipower surge. She stated, “Perhaps it

was the sugar in the candy bar kicking in” (De&®€5, p. 131). According to Johnston
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and Freeman (2002), high sugar consumption is ssn@mtifically-based belief about
the cause of AD/HD.

Also, the social and psychological imations of having a SLD or AD/HD were
examined to determine if they were presented atelyraAll of the portrayals were
presented accurately. Characters went througlypheal adolescent development as it
relates to relationships. According to Waldrip, bain, and Jensen-Campbell (2008), as
adolescence begins, peer groups are highly inflalesd socializing agents. The peer
groups tend to set the norms of behavior and vievgoAdolescents tend to conform to
the norms in order to belong (Kroger, 2007). Alkloé characters wanted to have friends

and be accepted by them. For example, Gee in ThdlMof SomewheréCheaney,

2007) was able to find a friend at each place dmsilly stopped. Also, Ben Carter in
Trout and Mg(Shreve, 2002) made a new friend in school (T8arger) even though
Trout misbehaved in school and his parents disajgprof the relationship.

However, only eight or 44.4% of the bobksl storylines where the character

started with a friend. They are: Egg-drop Bl(Banks, 1995), My Name is Brain Brian

(Betancourt, 1993), RainDeans, 2005), Parents Wantgthrrar, 2001), The Worst

Speller in Jr. Higi{Janover, 2000), Underwatgrevy, 2007), Two-minute Dril{Lupica,

2007), and Spark¢McNamee, 2002).
In seven of the books, characters stantgeés friendless but by the end of the
story they had at least one friend. Those booksSpacemai(Cutler, 1997), Eleven

(Giff, 2008), How Dyslexic Benny Became a Star: t&r§ of Hope

for Dyslexic Children and their Parer{Griffith & Schulz, 1998), Zipper the Kid with

ADHD (Janover, 2007), The Mealworm Diarig&erz, 2009), Freak the Mighty
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(Philbrick, 1993), and Trout and M&hreve, 2002). In | am Not Joey Pigzantos,

2007) and 95 Pounds of Hof@avalda, 2003) the characters with a SLD or AD/gH®

not have a friend.
Six or 28.6% of the characters weresfiati with their life or did not mind having
a SLD or AD/HD. They are: Rainy in Rairfipeans, 2005), Gee Sparks in The Middle of

SomewheréCheaney, 2007), Josh in Zipper the Kid with ADKIanover, 1997), Maxie

and Jake Livingston in Underwatgrevy, 2007), and Eva in SparkglcNamee, 2002).

For example, Rainy took ownership of her AD/HD bhé does not like people’s
reactions to it. A camper repeatedly mentioned Rahy should take medication. Rainy
responded to herself “. . . tired of her and evedybelse’s remedies to make Rainy like
everybody else, make her behave and sit still, rhakdetter, like she was a freak or sick
or something” (Deans, 2005, p.122). In additiorshjavho has dyslexia, told his friend
Zach that even though he attends a special edaaaass and that students call the class
“Mantimer’s Mentals” that he is smart “You can l@alty, really smart and still have
dyslexia” (Janover, 1997, p. 113).

The other fifteen or 71.4% were not $itisand experienced stress. Individuals
with stressful lives tend to experience difficultith their psychological development
(Suldo & Huebner, 2004). The characters’ had difficwith self-esteem and identity
because they did like having a disability/disordezre embarrassed by their condition
and/or did not want anyone to know about it, arey thlamed themselves for the
condition.

Eleven of the characters or 52.3% didlikethaving a SLD or AD/HD. Eleven-

year-old Sam MacKenzie in Elevé@iff, 2008), has been living with his grandfather
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since his parents died. Because of his SLD, herhesdrustrated and angry when he has
to read something. One day, while working in hsngifather’'s shop a customer comes in
and leaves information for the grandfather. Sanmgsfied to write down this information.
He thought, “There was always something to reminad dbout the reading.” (p.123). In

95 Pounds of HopéGavalda, 2003), Gregory Dubosc is frustratedibychicumstances.

He stated, “. . . all those years at school whérad been bottom of the class. Always the
village idiot . . .“ (p. 72).

In addition, eleven of the character§2B8% were embarrassed by their situation.
In Trout and Mg Shreve, 2002), Ben Carter goes to a resource fooone hour of
reading instruction. He stated, “It's called theaR®g and Math Center and | usually
slink in the back door and up the steps to Ms.dalgtoffice so no one will see me.” (p.
49). Also, Gary in Spacemd@utler, 1997) did not want his parents to seespexial
education classroom. He thought that “He didn’t iwda mother and father to find out
that he was a weirdo” (p. 119).

Some of the characters were not embadasg their condition once people knew;
however, they did not want to call attention td\iilne characters did not want other
people to know they had a disability or AD/HD. Fexample, Joey Pigza has a new name

in I Am Not Joey Pigz&Gantos, 2007). So, he decided he is going to hawew identity

at school. Therefore, Joey did not let the princgtdnis new school know he has
AD/HD. Joey stated, “ . . if she knew | had beespecial ed she would always think

there was something wrong with me” (p. 80). AlsoTwo-minute Drill(Lupica, 2007),

when Chris Conlan told Scott Parry that he caneatly he ran off so he would not have

to hear Scott’s response.
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Four of the characters or 19% blamed dedwes for their condition and the
problems that it caused. Brian Toomey and his @isethecided to make school more fun

in My Name is Brain BriariBetancourt, 1993). They are going to tease stisced

make jokes. Brian, who has a SLD, accidentally evf@rain” instead of “Brian” on the
chalkboard in class one day. His classmates thdughtas making a joke. A class
project made Brian decide to stop making jokesfands on school. Brian stated, “I just
didn’t try hard enough before. This year I'll trgad hard . . “(p. 11). As if this is the
cause of his disability. Also, Gary Harris_in Spae@ (Cutler, 1997) and Todd Foster in
Sparks(McNamee, 2002) thought their problem was thay there not smart. Until he

was diagnosed with AD/HD, Zipper in Zipper the Kwith ADHD (Janover, 1997)

thought his problems at school were his fault. taéesl, “It made him feel good to know
that what he felt inside his head had a name. Hmivalone. It wasn't all his fault” (p.
137).

On a positive note, seven or 30.4% haungpskills that they used to deal with
their SLD or AD/HD to deal with how they feel abdwving their condition. Sam

MacKenzie’s grandfather in ElevéGiff, 2008) gave him wood and nails to hammer

when he got angry because he cannot read. JoshparZhe Kid with ADHD (Janover,

2007) and Rainy Tucker in Rairfpeans, 2005) had things written down to help them
remember and be organized.

Character developmentThe development of the characters was examined in
relationship to having a SLD or AD/HD. The majordly66.7% of the characters were
portrayed as experiencing cognitive, moral, psyatichl, or social growth. All of the

fifteen main characters with a SLD or AD/HD expaded growth.
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Two of the main characters experiencedvigr through learning a life lesson.

Andy Fleck in_Parents WantdHiarrar, 2001) is adopted by Laura and Jeff Staera

Throughout the plot Andy challenges authority, stéits, and disrupts his classroom. The
story concluded with Andy learning about trust aothg what is right. Sam MacKenzie
in Eleven(Giff, 2008) had nightmares about how he cameév®with his grandfather.
He wanted to find out the truth but he needs h@lmfhis new friend Caroline in order to
read a note that was hidden in a box. Throughrt@adship with Caroline and learning
the truth about his parents’ death, Sam gainedademde.

Table 3 indicates that thirteen characexperienced growth based on coming to

terms with their SLD or AD/HD. For example, Judgakins in_ Eqg-drop BluedBanks,

1995) has dyslexia. He may have to go to a newadhat has a better special education
program if his grades do not improve. Even thougtgé has learned skills to cope with
his SLD, he is sensitive about having a disabilitydge stated, “. . . they seem to think
I’'m incapable of a normal thought” (p. 41). Aftemming an egg-drop contest, Judge’s
brother, Jury stated that Judge should feel wontedw. Judge replied, “I don’t need

the award ceremony to feel wonderful” (p. 120).

Two of the thirteen main charactergerienced growth because they were given
specialized services, and they became more cornfedea result. For example, Gary
Harris in_Spacema(Cutler, 1997) was placed at a specialized schaIMr. Harris is
still not convinced that Gary should be at the sthirs. Harris tells him “. . . Gary’s
learning. And he’s not so angry or lonely or diseaged anymore” (p. 129). Also, once

Benny Whitley started receiving services in a reseuoom, his grades and behavior

82

www.manaraa.com



Table 3

Character Portrayal through Implication of SLD aid/HD
Character Representation Total

Main character with SLD or AD/HD grows based on ¢agalyst of the 13
condition

Secondary character with SLD or AD/HD grows basedhe catalyst of 0
the condition.

Character with SLD or AD/HD grows based on catabfsanother 3
character’s condition.

Parent grows based on the catalyst of the SLD oH&ED 7
Peer grows based on the catalyst of the SLD or AD/H 1
Sibling grows based on the catalyst of the SLD DBrHAD. 2

Key: n = number of portrayals; total, n = 26

improved. Benny stated, “. . . he felt better aldomself” (Griffith & Schulz, 1998, p.
89).

Four characters experienced social drdfatough new friendships. However, the
friends had issues that they were dealing with.example, Gary Harris in Spaceman
stated he has friends now because “we are all a&if@utler, 1997, p. 87). One of his
friends is Jesse Green who also has a SLD. Jedde han in his shoes to the teacher
because he liked to run away. By the end of theys@ary is happier and Jesse ran away

less. Also, Maxwell Kane in Freak the Migh®hilbrick, 1993) gained more friends at

school through his relationship with his new neightikevin. However, Kevin, who had

a physical disability, was dying from an enlargea.

83

www.manaraa.com



Two characters grow socially by formingand with one special friend. For
example, Sam MacKenzie in Elev@aiff, 2008), decided that Caroline, the new airl
school, would be the perfect classmate to helpreed an article about his parents’
death. Sam suggested to Caroline that they padmaake a castle for a project on the
Middle Ages. While they are discussing the det&ilsroline told Sam “Don’t think I'm
going to be friends. | won'’t be here long enoughl(p). She told him that because her
family moves a lot. Like Caroline predicted, towstte end of the story she has to move
again. She told Sam to look for more friends. “3osto the classroom door. Just pick out
a kid, and smile. You have a great smile. You'#"s@.162). She and Sam MacKenzie
shared a bond as being outsiders. Ben Carter it &red Me(Shreve, 2002) also felt like
an outsider. He befriends Trout Sanger, the newabeghool. However, Trout has
behavior issues, and it is implied that he migiveha learning disability. Ben and Trout
get in trouble at school playing pranks. Ben com@embout their relationship, “Trout
Sanger is the best friend I've ever had. He undeds what it is to be in trouble in
school when it’'s not your fault and what it is ® different from the other kids who
know how to read and what it is to feel lonely hesmyou’re outside the group”

Three of the main characters learnecetmbre tolerant through accepting

someone else for his/her disability._In Zipper kié with ADHD (Janover, 2007), Josh
has dyslexia and is mainstreamed into Zipper'stheddss. Zipper stated, “Yadiot!
Look what the moron did! That dope wrote ‘Say naltogs! How stupid can you be? |
should never have picked one of Mantimer’s merdala partner” (p. 30). As their

friendship developed, Zipper came to realize thaythave a lot in common—they both
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play on a baseball team, and they consider themssinart. In addition, Zipper started
to use some of the strategies that Josh usesaolssuch as an assignment planner.
Also, Todd Foster in SparkdMcNamee, 2002) learned to accept his disabity b
learning to accept his friend Eva’s disability. liBodd was placed in a general
education class, he did not want to socialize Wwighformer classmates, especially Eva. “.
.. I can’t hang around with her anymore. Peopléthink I'm still Brain-Dead” (p. 9).
However, Eva continued to seek out Todd and bé&ikisd. She even supported him
when Todd was struggling with his assignments. Tie@dized, “Now all I'm finding out
is what an idiot | am . . . I'd help out Eva. Anite&d help me out sometimes too. She’s
not dumb. She just gets stuck on things . . .7§). At the end of the story, Todd visited
the special education class and reflected abodtibrgdship with Eva, “I came to see
her. And who cares who knows anymore” (p. 111).

Chris Conlan in Two-minute Dr{lLupica, 2007) also learned to accept people with

disabilities while struggling with coming to termath his SLD. At first, Chris did not

want to be associated with the students at hisdetoo attend special education classes.
Also, he did not want it known that he had a dikigbiChris joined in teasing Scott Parry
after a classmate asked him “You been hanging dgbttive brain, Conlan? What for—
you need help with your homework? (p. 64). Latethe day, Chris apologized to Scott
and opens up about his dyslexia. Eventually, G Scott struck a deal—Chris will

help Scott become a better football player andtSadithelp Chris read a book page in
less than two-minutes. Chris learned strategié®lo him take a comprehensive exam,
and he admits that he is not ashamed of being iassdavith children that have

disabilities but that “I just want things to stdetway they are (p.76).
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None of the six secondary charactershhdta SLD or AD/HD were depicted as
experiencing growth based on their disability. Ev&parksf(McNamee, 2002) and Josh

in The Worst Speller in Jr. Higldanover, 2000) did not play major roles that were

integral to their storylines. Three of the charextgere well-adjusted: Gee Sparks, Maxi

Livingston and Jake Livingston. Gee_in The Middi&SomewherdCheanery, 2007) was

able to make friends, and he felt good about hifnsie reminded his family . . . I'm
differently abled” (p.123). Maxi and Jake_in Undater(Levy, 2007) also had friends,
good relationships with family members, and pgrated in extra-curricular activities.
Jake told his brother Gabe that Maxi is fine widtving AD/HD “He’s happy” (p. 34).

Aaron in The Mealworm Diari¢Kerz, 2009) experienced growth; however, it was

because of his friendship with Jeremy. Jeremy loeAsron learn to skip rope. Also,
when it was time for him to present his report cgaiworms Jeremy stated, “He wasn’t
even too silly” (p. 152).

In some of the books, authors portraysmbsdary characters without a SLD or
AD/HD as learning from a person with a SLD or AD/HIable 3 indicates that ten
characters learned from other characters. Fivhadd ten characters were parents. They

learned to accept the fact that their child haga 8 AD/HD and their relationships

improved. For example, in How Dyslexic Benny Becamfgtar: A Story of Hope for

Dyslexic Children and their Parer(Griffith & Schulz, 1998), Mr. Whitley started gng

Benny compliments after he improved his acadenTioen, Mr. and Mrs. Whitley

stopped arguing. Also, in 95 Pounds of H¢Bavalda, 2003), Mr. Dubosc told Gregory,

“You know, I've never said this, but I think you’eegood guy . . . a really good guy” (p.

80).
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One of the ten was a peer. In The MeatwbDiaries(Kerz, 2009) Jeremy is

struggling with the recent death of his father. Histher thought they should move to a
new city to have a fresh start. One day at scRl@oemy is paired with Aaron on a
science project about mealworms. Jeremy was ngiyhalpout this because of Aaron’s
behaviors. While working on the project, Jeremyigeatly killed one of the mealworms;
however, Aaron is blamed. Jeremy did not come tmAa defense. Aaron got very
upset, sat down, and rocked back and forth. Thekedon the project and got to know
one another. Jeremy learned that Aaron had ong that he longed for—a father. One
night, Jeremy had a nightmare about the circumstasarrounding his father’'s death. He
woke up and realized that he was rocking “Like Aatoe thought. Just like Aaron” (p.
132). That is when Jeremy decided to become Aarfarisd and teach Aaron how to
skip rope. Also, at the end of the story, Jeremwittdd that he killed the mealworm.
Two siblings were depicted as accepfiagrtbrothers instead of expecting things

to change. Ronnie Sparks_in The Middle of Somewf(@éheaney, 2007) wanted “A nice,

normal family . . . “ (p.168). By the end of thest, she realized “Maybe I'd been wind-
prospecting like Pop, chasing something that céulmlncaught” (p. 210). Also, Gabe
Livingston in_UnderwatefLevy, 2007) has low self-confidence even thouglearned
good grades in school, is a good swimmer, and hiaast one friend. But, he is bothered
by the fact that his older brother (Jake) has a &h® AD/HD, and his younger brother
(Maxie) has AD/HD. Classmates call Jake “retardmali Maxie crazy because he yells
“Whee-yah” when he is excited. Also, Gabe wisheddiifficulties could be explained

like his brothers. Talking about Jake, Gabe stdtétle acts different, it has a reason:

ADHD” (p. 69). By the end of the story, Gabe reatizhat he is lucky to have his
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brothers. During a swimming competition Gabe isnimg and he stated, “And then |
hear what | am listening for ‘Whee-yah! Whee-yatdg” (p. 146).

The findings for question 1 show that tegority of characters with a SLD or
AD/HD were portrayed as multi-faceted, independasridren. However, they were not
satisfied with their lives. Over 50% were embareasisecause they had a disability or
AD/HD or they did not want to mention it. In additi, over two-thirds of the characters
did not enjoy going to school because they wergeidar belittled. However, 83.3% of
the characters with a SLD did not enjoy schoolamy because of the teasing but
because they struggled with academics. In additwosthirds of the characters did not
have one friend when the plot started. Only thiegacters did not have a friend by the
end to their storylines. In two of those books, fileus of the plot was not about
friendship.

Subsidiary Research Question 2

The second subsidiary research questas) Wo what extent are stereotypes
reinforced? Do the characters encourage childrémowi disabilities to see children with
disabilities positively? The data obtained frontleé characterization, implications of
disability and terminology sections of the Cont@nalysis form was used to answer this
guestion.

Stereotypes According to Nario-Redmoond (2010), stereotypestiae means of
categorizing traits and attributes. People aregassi stereotypes based on their
membership in social groups. In addition, stereesypr terms used to describe people
with disabilities may lead to negative attitudesyrginalization, stigma, and oppression

(Reid-Cunningham, 2009). For this study, the charadn the books were analyzed
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based on disability stereotypes that are commahildren’s literature: bitter, burden,
dependent, exotic, hero, isolated, laughable, ravtigipant, non-sexual, pitiable, victim,
and villain (Biklen & Bogdan, 1977.able 4 indicates that nine of the twelve stereesyp
were found in the portrayals. Seven of the eights@oks in this study portray characters
with a SLD or AD/HD in stereotypical roles.

Table 4

Character Representation Through Stereotype
Stereotype Total

Bitter

Burden
Dependent
Exotic
Laughable
Maladjusted
Non-participant

Pitiable

a w Fr Pk W N P W NS

Victim

Key: Total, n = number of portrayals; total, n & 2

The most common stereotype was victim. In Gué of the nine books, the characters
were criticized, teased and assaulted becauseiofctbnditions. For example, Aaron in

The Mealworm DiariegKerz, 2009) did not respond to his classmatessitegy and

bullying. In addition, Benny Whitley in How DyslexBenny Became a StéGriffith,

1997) and Zipper Winson in Zipper the Kid with ADHDanover, 1997) felt they were

victims. They both thought that they were not likédck’s teacher reprimands him for

teasing his friend Josh. Zack cried, “Nobody likes! Everyone in this schobhtes
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me!” (Janover,1997, p. 32). The other two charachee Gary Harris in Spaceman

(Cutler, 1997) and Maxwell Kane in Freak the Migf@hilbrick, 1993).

Other characters that were portrayed in stgpémal roles were Brian Toomey in My

Name is Brain Brian (Betancourt, 1993), Gregory @ahin_ 95 Pounds of Hope

(Gavalda, 2003), Andy Fleck in Parents War(tddrrar, 2001) and Ben Carter_in Trout

and Me(Shreve, 2002). Brian and Gregory are portrayeti@slown. Brian made jokes
and teased students during classtime. Gregoryrditkp in the gym to get laughs. Andy
was portrayed as a burden. Not only was he abaddonbis father but the principal at
his new school stated that Andy might “be bettéirof school that was used to handling
kids” like him (Harrar, 2001, p. 92). Ben pretendedhad asthma when he was asked to
read; associated with a classmate (Trout) thapdidks; and skipped school. Those
characteristics would classify him as maladjusted.

Some characters were portrayed as maredhe stereotype. For example, Benny
Whitley was also portrayed as a clown. He admitited “If the other kids were going to
laugh at him anyway, he decided to be the classrcl¢Griffith, 1997, p. 5). Andy Fleck

in Parents Wante(Harrar, 2001) was also portrayed as villain. idd to his social

worker about being inappropriately touched, stafe] vandalized the neighbor’s
property. Not only was Zipper portrayed as a victa was portrayed as bitter and

villain in Zipper the Kid with ADHD(Janover, 2007). He was bitter about having

AD/HD so much that he would get angry and thromgjsi He also was a villain when he

teased Josh for having dyslexia. Also, Aaron in Miealworm DiariegKerz, 2009) was

depicted as exotic. He repeated what he said, echart his knees, and sat underneath

the science lab table and rocked.
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Two characters in the study were porttlaye most stereotypically. For example,
Maxwell Kane is a big eighth grader that sleepsisngrandparents’ basement. His

classmates call him “goon,” and they throw schopipties at him. In Freak the Mighty

(Philbrick, 1993), he is portrayed as a burdentiexpitiable, and victim. In Spaceman
(Cutler, 1997), Gary Harris is portrayed as a bordbéter, dependent, non-participant,
pitiable, and victim. He is a friendless fifth geadvho is shoved and teased by his
classmates.

Terminology. Terminology to describe or refer to characteith & SLD or
AD/HD, or the condition itself was examined to detae any use of language that
shows disrespect, discrimination, or stereotyphigety-four percent of the books used
non-discriminatory language to describe the charac6LD, and AD/HD. Table 5 shows
the different types of positive language and thealper of occurrences. They mostly
pertained to the condition, medication, and scimagpli

However, 100% of the books depicted someagsing negative or outdated
language. Most of the offenders were children. Tiesd the language to tease or hurt
the child with a disability. Table 6 shows the tymé negative language and the number
of occurrences. Of the 116 occurrences, 78 or 64@éstioned the characters’ cognitive
abilities. The characters were dumb, stupid ort&dio

The terms were not limited to characteith SLD. Characters with AD/HD were
also called imbeciles and slow. In addition, thegrevcalled crazy, fruit loop, insane, and
mental. There were 20 occurrences of languagegthestioned the characters’ mental

status.
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Table 5

Types of Non-discriminatory Language Used

Type

Total

Attention Deficit Disorder/Hyperactivity Disorder
Auditory learners

Depakote

dyslexia

Hyper, hyperactive, hyperactivity
Obsessive Compulsive Disorder
Learning Disabilities class
Learning disabled

Learning difference

Learning disorder

Learning problem

Ritalin

Social, emotional and physical development is deday

Spatial orientation
Special education teacher
Special needs

Special needs class
Visual memory

Zoloft

=

P RPRPNRPRRPERLONNRRNPR

Key: n = number of occurrences; total, n = 40

Outdated language such as dyslexic @mldearning disabled child or classes

does not fit with the current use in schools. Thexe been a move away from “within

child” labels that name the disability first to ackvledging the child first then the

disability (Florian, Hollenweger, Simeonsson, Wé&driddell,

Terzi, & Holland, 2006). However, the usage of the|sms only occurred in Egg-drop

Blues(Banks, 1995). Children used outdated languagiesaribe physical disabilities,

such as, midget and cripple. That also occurred ionbne book: Freak the Mighty

(Philbrick, 1993).
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Table 6

Types of Discriminatory Language Used

Type

Total

banana brain, dumb brain
ADHD questions

basket case

brain dead

bone head, butt head, dweebhead
crippled, crippled up, cripple van
crazy(iness)

ding-dong

dope, dopeyhead

drooling idiot

dumb, dummy, dummy(ies)
dwarf

dyslexic children

freak, freak show

fruit loop

goon

got no brains

Gump

head doctor

idiot

imbeciles

insane mood, insane world
lazy

LD’s, learning disabled child, learning disabledsdes
Losers lodge

lunatic

med kid

mental(s)

midget

Mr. Retardo, retard(ed)

Mr. Special Ed

moron

nut

slow

stupid

think brain

weirdo

PNNORPRPRPNRNRPRONNR N N

PR RRE

Wk OPRr

=

13

17

Key: n = number of occurrences; total, n = 116
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The results show that stereotypes wendareed in seven out of the eighteen
books (38.8%). However, the terminology used inltbeks does not encourage children
without disabilities to view children with disaltiés positively as 100% of the books
used discriminatory language. In addition, outdated
language that is no longer used in school settivagsused in two of the eighteen books
(11.1%).

Subsidiary Research Questior3

The third subsidiary research question wasv idoes the text reflect the current
prevalence of people with a SLD or AD/HD? The datgained from the recording form
and all sections of the content analysis form wseslito answer this question. The
analysis for this question will include both thénpairy and secondary characters.

Types of conditions and gender representatioriThe 28 portrayals of characters
with disabilities in the eighteen books were assg$s determine the occurrence of SLD
and AD/HD, the role they play in the plot, as wadIthe gender of each. Tableand 8
indicate the disability and gender of both the neaid secondary characters. Six or
21.4% of the characters are female and 22 or 7&/@male.

Although three adults were mentionedasry disabilities, none of them were
prominently portrayed as having a disability in gherylines. Coach Watkins in How

Dyslexic Benny Became a Star: A Story of Hope fgslexic Children and their Parents

(Griffith & Schulz, 1998) mentioned he has dyslexia

towards the end of the story. In The Worst Spétielr. High(Janover, 2000), it is
mentioned that Katie Kelso’'s mother and aunt haS8eR.

There were 25 students with a SLD or AD/pbrtrayed in the storylines.
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Four or 16% are female compared to 21 or 84% ate.rihis is not aligned to the
national average. In 2006, 33% of students withldlgies were female and 66.9% were
male (Blackorby, Schiller, Mallik, Hebbeler, Huadgyvitz, & National Center for
Education Evaluation and Regional Assistance, 2010)

Table 7

Type of Condition Portrayed and Gender of Character

Type of Condition Female Male Total

n n n

Attention Deficit/Hyperactivity Disorder 1 8* 9
Specific Learning Disability 5 14 19

Key: n = number of characters; total, n = 28; *character had both disabilities

Family member with a SLD or AD/HD Among the 25 children, four had a
family member(s) that had a SLD or AD/HD. Tablas#d the breakdown of portrayals of
characters with a SLD or AD/HD according to famigyation. One character, Katie

Kelso, in_The Worst Speller in Jr. Highanover, 2000) mentioned three relatives with a

SLD: an aunt, a male cousin, and her mother. Mnsh in Zipper the Kid he Kid with

ADHD (Janover, 2007) stated he may have the disorlerording to the American
Psychiatric Association (2000), it is common farteld to have AD/HD or a SLD if a
first-degree biological relative also has it. Irddin to Mr. Winson, two fathers, and a
grandfather stated that they struggled in schowl,that they may have had a disability.
Plot. According to Nelson (1994), with the passageéhefAmericans with
Disabilities Act of 1990 there was a new awarergsthe general population that people

with disabilities “have a right to equal treatmand consideration” (p. x). The plot was
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analyzed to determine if character’s actions atitides were reflective of equal

treatment or discrimination based on having a SLBD/HD.

Table 8
Person with Disability by Relationship to Charactéh Disability
Relationship AD/HD SLD Total
n n n
Aunt 0 1 1
Brother 1 1 2
Cousin 0 1 1
Father 1 0 1
Mother 0 1 1

Key: n = number of characters with a disabiliptal, n = 6

Relationships were integral in all of the plotsblEa9 shows how family, peers and
teachers react to the character with a SLD or ADGfiib the situation the condition
causes. In thirteen or 72.2% of the books, a paneparental figure was supportive of
his/her child with a SLD or AD/HD. However, therem negative portrayals. In five or

27.7% of the books, a parent was unsupportive yl\Ahitley in How Dyslexic Benny

Became a Star: A Story of Hope for Dyslexic Chitdead their Paren{&riffith &

Schulz, 1998) stated about his son “He’s just |#zat’s all” (p.3).

In addition, parents assigned blame tipfeefor the cause of the SLD or AD/HD.
Fifteen of the books had a father or father-figasean integral part of the character with a
disability’s life. In eight of the books or 53.3%e father was portrayed as being in
denial about the situation. They blamed the charattie  education institution or the
other parent. In Spaceméautler, 1997), Mr. Harris thinks a different schds the

solution. He stated, “No nonsense over there

96

www.manaraa.com



Table 9

Implication of Condition Through Relationship

Positive Negative
Representation n n
Father’s support of character 7 4
Father figure’s (grandparent and foster parergugportive 2 0
of character
Grandfather’s support of character 2 0
Mother’s support of character 11 1
Mother figure’s support of character 1 0
Peers’ support of character 8 9
Sibling’s support of character
Brother’s support 3 1
Sister’s support 3 5
Teacher’s support of character 5 6

Key: n = number of portrayals

about learning differences. Everybody learns timesand everybody learns. Or else” (p.

98). In contrast, of the seventeen books that hadther or mother-figure, three of the

mothers or 17% were portrayed as being in denia¢ @other blamed the father for her

son’s situation. According to Gregory_in 95 Pounfiglope(Gavalda, 2003), “...my

mother blames my father for never having takertithe to do things with me . . . *

(p.12).

In the categories Peers, Siblings, arathers, the majority of portrayals were

negative. Table 9 shows that of the seventeen bibakd$rad peer portrayals, nine or

52.9% had unsupportive depictions. Liz, a campé&amy(Deans, 2005) has become

frustrated with Rainy Tucker’s constant talkingmgetiveness, and sleeplessness. She
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stated, “Go hang around someone else; we're sitiabysitting you” (p. 105). In nine
books a character with a disability had a brothrex sister. Sixty-six percent of the
siblings were depicted as unsupportive. Gabe inddmdter(Levy, 2007) states “Jake is
acrazyretard ... " (p. 22). Lastly, ten bobksl a teacher in the storyline. Five of those

teachers were unsupportive. For example, the rgddacher in Freak the Mighty

(Philbrick, 1993) tells Maxwell Kane, “As you knoweh heh, my personal opinion has
always been that you're lazy and stubborn and ydno'tdwantto learn” (p. 81).

The results do reflect the current premaé of people with a SLD or AD/HD in
some areas. In this study, more males than femades featured characters in the
storylines which does reflect the current prevadetowever, the ratio of males to
females exceeded the norm. In addition, the boakstioned parents or relatives as
having a SLD or AD/HD which is a typical occurrenééso, the results show that
having relationships was a major theme in the ba@wksthis is aligned with current
literature. According to Clarke-Stewart and Dun@Q®), Kroger (2007), and Rice and
Dolgin (2005), family and peer relationships argartant to adolescents and their social
development.

Summary

The purpose of this study was to anathieeportrayals of characters with a SLD or
AD/HD in contemporary children’s literature to detene what images are being
conveyed and whether they encourage awarenessmforce discrimination. Utilizing
content analysis, the researcher analyzed eigleeks for adolescents, ages 10-14,
published between 1993 and 2009. The sample cedsi$tbooks that could be

considered for selection by teachers.
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Analysis of the books revealed the follogwresults:

e The books’ themes were mostly about disability. ldegr, some of the
books also focused on friendships, grief, and califfidence.

e Characters with a SLD or ADHD were treated disredp#y through
teasing and bullying.

e The characterizations encourage inclusion in d@a@s/by teaching the
reader that people with a SLD or AD/HD are notetiént from them.

e There was one misrepresentation of a SLD and oseepresentation of
AD/HD.

e Fifty percent of the books portrayed characterstémeotypical roles.

e One hundred percent of the books had someone dsiagminatory
language.

e Most of the characters with a SLD or AD/HD were eal

The implications of these results will be discussethe next section.
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CHAPTER V
DISCUSSION, CONCLUSIONS, AND RECOMMENDATIONS

The purpose of this study was to anathieeportrayal of characters with a SLD
and AD/HD in children’s literature to determine win@essages are being conveyed and
whether the characterizations encourage undersiguadireinforce stereotypes regarding
people with specific disabilities. Using contenaisis methodology, the researcher
analyzed children’s literature that contained n@isupporting characters with
disabilities. The results of that analysis weresprged in Chapter IV.

Discussion

The findings were analyzed and are dsedsiere in relationship to the research
guestionslt should be noted that in this study, the mayooit the characters with a SLD
or AD/HD were adolescents. Therefore, the analgdimsed on how a SLD or AD/HD
affects adolescents.

Academic studies that were the most aimd this study were compared. Table 10
shows that portrayals have improved in two areasaracters being portrayed as equal to
others and accuracy of portrayals. This study fainatl there are slightly more instances
of characters with a SLD being portrayed stereaslh than in Cissell’'s 2001 study.

The use of discriminatory language was more prevatethis study.
One of the themes conveyed in the boas avercoming problems associated

with having a disability. In thirteen or 72.2% bktbooks, the storyline is about a
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Table 10

Comparisons of Studies

Portrayal Cissell Marsh Smith Current Study
(2001) (2003) (2000)

Equal to Others 53.8% 54.8% 68.4% 95.0%
Accurate 67.7% 66.7% 51.4% 83.3%
Stereotypical 48.6% 87.5% - 50.0%
Roles
Use of 46.3% 45.2% - 100%
Discriminatory
Language

character’s disability. The disability is the cgtdlof the character’s difficulty with
school and/or relationships. In a previous studywas also found to be the case (Smith,
2000).

In addition, data from the comparisordsta suggests that there is a perception
that having a disability is considered a problemercome. The disability is overcome
by the end of the story in 61.3% of the books iss€ll's study (2001) and 59.4% of the
books in Marsh’s study (2003). The data from thiglg shows that the perception has
improved. In only five or 27.7% of the books indlstudy the perception was that the
disability was a personal problem or a disease.rni@jerity of the characters were
portrayed as overcoming their problems and dealitiy their disability. As the
storylines progressed, the characters’ identitiesevimuch more than their disability. The
characters were taken through the process of salbdery and gained self-confidence.
This allowed them to solve their problems. Thia igood example of where readers

could make a literary transaction-reflecting onirtlsarrent attitudes about disability and

101

www.manaraa.com



connecting with the perceptions presented in thistd he readers would be able to see
that having a SLD or AD/HD is typical instead ohalomal.

Even though in thirteen or 72.2% of the boaksaccommodation was mentioned,
only two or 11.1% of the storylines focused on awgwdation. Both of those stories
dealt with placement. One character attended ao$ébiochildren with disabilities and
another character used to be placed in a self-cwutapecial education classroom.
Similar to Smith’s study (2005), data from thisdstishow that the most prevalent
accommodation was the resource classroom. Thnisigtent with the national norm.
Over half of students with a SLD are educated ér#source classroom for 20% or less
of the day (U.S. Department of Education, 2008)c8ichildren with a SLD are spending
more time in the general education classroom, tisemeore opportunity for non-disabled
children to interact with them. Therefore, all sats can develop a better understanding
of what is SLD or AD/HD. This could help reducedea, stereotypes, and
victimization.

Another theme is that people with digéibg are multi-faceted, participating
members of society. Ninety-five percent of the elatars with SLD or AD/HD are
viewed as equal to non-disabled characters in asonflicts, education, employment,
families, and hobbies. This is a significant inse&rom the results of Cissell (2000) and
Marsh (2003). In their studies, a little over hafithe characters were portrayed as equal
to others.

Previous studies report that almost mltbf disability portrayals were inaccurate
or misrepresented (Cissell, 200; Dyches, Pratasale 2006; Marsh, 2003; and Smith,

2000). Smith does mention that the process of pdachildren in special education was

102

www.manaraa.com



over-simplified. That was also the case in theanirstudy. Also, parents of a son with a
SLD were told that with special education servicesvould be at reading level in three
years. There was one misrepresentation about tiee @d AD/HD. Two books portrayed
that sugar consumption contributes to AD/HD.

In all of the books in this study, thader is made aware of the psychological and
social implications of having a disability. Accondito the research previously
mentioned, identity is affected by what is seemadged within society or culture. The
children with a SLD or AD/HD in this study saw thdding well academically was
valued. Over half of the characters with a SLD @/IAD did not like school, and were
ashamed of having their conditions. It is not sisipg that the characters with a SLD
struggle the most since children are often diaghd®eause of issues pertaining to
academic progress. School is the place that fostes there is an issue with academics.
School is also the place that children socializerttost. Therefore, students with a SLD
face many hurdles as they navigate through theagimal system. In this study, the
majority of characters with a SLD did not enjoymto school. They felt tormented by
their classmates, they thought their teachers amily were unsupportive, and they

perceived they were less than adequate. MaxweleKakreak the Mightgtated, “I'm

just this critter hiding out in the basement, dnoglin my comic books or whatever” (p.
6).

In addition, the reader is made awarghefstereotypical assumptions that are
made about children with disabilities. In this stustereotypical roles were depicted in
half of the books. This is comparable to previauslies. However, the difference is the

type of roles portrayed. In previous studies, tlagomity of characters are portrayed as
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dependent, a burden, and a victim (Cissell, 2000;Marsh, 2003). In this study, the
most prevalent role is victim as portrayed by foharacters.

The most disturbing finding was the ubaagative and discriminatory language.
All of the books had a character that used disifydeand dehumanizing terminology to
refer to children with disabilities. Stupid andaneted were used most frequently to
degrade children with a SLD. Children with AD/HD nganore likely to be called crazy
by their peers.

Some of the peers who used the discritoigdanguage were portrayed as bullies.

The classmates in Spacen{&utler, 2007), The Mealworm Diari¢kerz, 2009), and

Freak the Mighty(Philbrick, 1993) constantly teased and humilidgtezicharacters with

SLD or AD/HD. In two books, the authors implied ttisecondary characters had a SLD
and that is why they addressed the main characdterdigcriminatory language. Ronald
(Zero) in Sparks (McNamee, 2002) and Morris (Tr&@dpger in Trout and M&hreve,
2002) used the terms “retard” and “banana bratr¢ould be inferred that that the
characters were trying to deflect from their owsuiss. Todd stated about Zero, “He got
nicknamed Zero because that's how smart he is” (Mode, 2002, p. 12). Also, Trout
admitted that he could not read.

Parents and siblings also used discritaigdanguage referring to a character with
a SLD or AD/HD. Fran Pigza called her son Joey “Yut loop” (Gantos, 2007, p.110)
and Larry Whitley asked his son Benny “Did you gtatly brain-dead or something?”
(Griffith, 1997, p. 42). Also, Simon called his kmner, who has dyslexia a “moron”
(Janover, 2000, p.155) while Veronica (Ronnie) 8paalled her brother Gerald (Gee)

“retarded” (Cheaney, 2007, p.136). Fran was thg dnéracter that was joking. The
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other characters used the terms during frustraiitugtions. However, the terms were
still hurtful to the receiver. Benny stated, “Whyutdn’t his dad understand once in a
while? Why did he always have to make Benny feehgerable, so hopeless?” (Griffith,
1997, p. 42-43). Gee yelled back at Ronnie ““ht retarded!” (Cheaney, 2007, p.136).

In addition, several of the children bed¢@a think of themselves in derogatory
terms. Seven characters called themselves dunab, mdoron, retarded, slow or stupid.
Also, four characters called other children witkatilities crippled, dumb, idiot, and
stupid. According to Carlson, Flannery, and Kr&(32), children with disabilities began
to believe that they deserve the abuse. This aftbeir self-esteem so it is likely that the
characters in this study were self-depreciatingnveleer, the most distressing example of
the psychological damage that was done was whey Kgaris in_Spacemacalled a
toddler “stupid, uncooperative, lazy” (Cutler, 20@7 63) — the same words that he has
heard from his classmates and father. Gary hasteasad and humiliated so much that it
has become the norm for him. Therefore, he teasédreed to humiliate his teacher’s
son.

It was expected that earlier publishedksowvould have more negative portrayals

than the later books. However, that was not alviag<ase. Egg-drop Blugsiblished in

1995 had the most positive images. Authors may baed negative images and
stereotypical terms in an attempt to realisticplytray attitudes and situations. However,
without discussion, children might misinterpret treage as acceptable.

Demographics of SLD and AD/HD were exagdino see if the portrayals were
representative of the United States population.réhie for gender was not close to the

national average. There should have been more éecharacters with disabilities in the
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stories. Children’s literature in general is ngiresentative. According to McCabe,
Fairchild, Grauerholz, Pescosolido and Tope (20thkye continues to be gender
inequality in children’s literature. They analyZe@18 books and found that 26.4% of
main characters were male while only nineteen penwere female. Females represent
50.8% of the U. S. population (United States CefBsugau, 2013).

In addition, the representation of cteldwith a SLD or AD/HD having parents
with the same condition was accurate. AccordintpéoAmerican Psychiatric
Association (2013), it is common for a child to BaSLD or if a first-degree biological
relative also has it. Even though the most popuspexial education category is SLD,
the prevalence is not reflected in children’s atere. Previous studies found that
characters with physical disabilities widely re@e®d in contemporary children’s
literature about disability (Cissell, 2000; and Doiel994). In searching databases, this
researcher found that the ratio of books aboutiphldisabilities to a SLD was two to
one.

The relationships a child with a SLD dd/&D had with his/her family,
classmates, and teachers were a prominent thethe storylines. The portrayals were
compared to data on the impact of relationshipsholdren with disabilities.

This study found that fathers were pgegchmore negatively than mothers. In fact,
fathers of sons were portrayed more negatively thtrers of daughters. They blamed
their sons’ for their lack of academic progressaigirly, Chen, Seipp, and Johnston
(2008), found that fathers are more likely to htite the child’s low academics to a lack
of effort than to a disability or disorder. Alsbgetfathers in the stories thought their sons’

failures were a negative reflection of them.
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The majority of the children with a SLDAD/HD in this study had positive
relationships with their mothers. However, datavehthat adolescents with a SLD
perceived their mothers’ involvement in their l&e problemati¢Heiman, Zinck, &
Heath, 2008).

According to Dyson (2010) and Foley (20Xtaving a child with a disability
places strain on the marital relationship. Foranse, the parents may have different

perceptions about the condition. The parents inNyne is Brain BriariBetancourt,

1993), SpacemafCutler, 1997), How Dyslexic Benny Became a StaBtory of Hope

for dyslexic children and their ParerGriffith & Schulz, 1998)isagreed about how to
deal with child’s disability. The mothers were sagjpre and wanted their children to
receive services. However, the fathers thought tteid was just not performing to his
potential. Also, parents blamed one another far ttteld’s problems. Mr. Dubosc

thought Mrs. Dubosc spoiled Gregory in 95 Pountiape (Gavalda, 2003). While Mrs.

Dubosc thought Mr. Dubosc should have been mor@wed in Gregory’s life. Neither
parent addressed Gregory’s disability until thees & school crisis.

Foley (2011) also stated that sister& mothe responsibility of taking care of their
siblings with a SLD. This study found that a greqtercentage of sisters were not
supportive of their sibling with a disability. Thelyd not have empathy for their brothers’
problems as it was their fault. This could be btited to the fact that students are less
likely to interact with female students with a Stiian males. Overall, however, the
study found that sibling relationships were positiVhis is consistent with previous

studies (Aksoy, 2008; and Foley, 2011).
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Previous studies found that social reteghips between children with and without
disabilities are problematic (Litvack, Ritchie, &a&we, 2011; and Wiener & Mak, 2009).
The results of this study show that most of thédcan with disabilities had a close
relationship with a friend; however, they still @j@nced negative interactions with their
classmates. In the storylines, children harasdeer @hildren because of their academic
differences. In addition, they used language thicts that they think having a
disability or disorder is a problem with the indlual.

In addition, relationships between teaslaad children with a SLD or AD/HD
were portrayed as negative. This study showeddlaghers have negative attitudes the
students and the students felt unwelcome in th@ascooms. However, previous studies
found that teachers do not generally reject stiedeased on a disability or AD/HD label
(Anderson, Watt, Noble, & Shanley, 2012; and Gahr8ur, & Engel-Yeger, 2010). One
reason for the discrepancy is a difference in tharacter’'s perception of how the teacher

is feeling and his/her actions. For example, inufiend Me(Shreve, 2002) Ben Carter

perceives that “Every teacher is mad at me befoeeesen meets me” (p. 18). However,
Ms. Ashford, one of his teachers, did not overly sr do anything in the story to give
him that impression.

Despite the use of stereotypical roles$ megative language the perception
portrayed in the literature is that children wit&aD or AD/HD were capable of
functioning, had similar problems, and were ablpdgcsevere when faced with adversity.
They have support systems and coping skills. Eveerviheir situation was

overwhelming the children were resilient. Judgekirenin Egg-drop Bluestates “It's

very frustrating to have this problem, but it'soa better knowing I have it than just
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thinking I'm a big dummy” (p. 11). Children like nfgrmer student Ulysses who have a

SLD or AD/HD would be able to see themselves ingdlections and think positively

about their place in society. Also, children withauSLD or AD/HD could use the

selections to view role models that may behavescifitly from them. According to

Franks (2014), the children would experience “aaltdifferences in interaction” while

reading the selections (p. 424). They would chahge cultural attitudes about

disabilities and disorders. In addition, all chéddrcould use the selections to learn how to

analyze text that promote cultural respect andemiitity.

The selections that would be the most beradfinihelping shape children’s attitudes

are the following:

Eqgg-drop BluegBanks, 1995) not only respectfully portrays arelster with a

SLD but the main characters are African Americamnsook was the only
one that specifically mentioned a character’s eihniThis is important as
students from minority ethnic groups representiilgbest percentage of
students who have a SLD (U. S. Department of Eduta?008). In addition,
the plot was interesting and relatable.

My name is Brain BriariBetancourt, 1993) illustrates the highs and loWa

character with a SLD. Even though Brian has friemd on the surface seems
well-adjusted, he struggles with acceptance. Hesvanbe accepted by his
friends and family. The plot is realistic as maudpl@scents — those with or
without disabilities — struggle with those issues.

The Middle of Somewherg&heaney, 2007pcused on how a sister deals with

a sibling that has AD/HD. Once again, this boo&nsg of few that portrayed a
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female. Also, the character with AD/HD was happyg athers were not trying
to change him. In addition, the book had an autbgmirtrayal of a child with
AD/HD.

Rainy(Deans, 2005) focused on a female with AD/HD dmelwas a positive
role model. She was self-assured, she understaazbhdition, and she was
multi-faceted-participating in all types of acties. Also, she was portrayed as
multi-dimensional. She had positive relationshighwer family, she cared
for a pet, she supported a fellow camper that veasgipicked on, and she
experienced the ups and downs of friendships. ditiad, the plot was
engaging as Rainy tried to solve a mystery.

Eleven(Giff, 2008) accurately portrayed the frustratiaishaving a SLD
while having an interesting and engaging plot. sk also had the main
character trying to solve a mystery. In additiomoa-traditional family was
featured which allows readers to gain a broadex wkwhat constitutes a
family.

The Worst Speller in Jr. Higld@nover, 2000) is one of the few books that had

a female character with a SLD. Katie Kelso is @gole model. She has
positive relationships with her friends and famiyso, she was one of the few
characters with a SLD that enjoyed school. Thisnshstudents that there can
be positive school experiences. Lastly, the boakrags Katie as going
through typical adolescent angst-trying to be papahd worrying about

dating.
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Implications for Educators

We can use books to mirror our livesoopitovide a window to see into other
people’s lives. As a result, educators must probioleks that will give their students a
wide range of learning opportunities. When teachimggr students about the disability
culture they must provide books that have a pasitivage of people with disabilities.
Therefore, educators need to become aware of sgpe=oand prejudice language that
still exist in books so that they can evaluate seldct books which promote positive
representations of people with a SLD or AD/HD.

In addition, educators should become awéthe classroom climate and culture.
Educators’ beliefs and behaviors exert expectatmisdefine the culture of the
classroom. For example, educators have differdréfbend perceptions regarding
classroom management and prefer different typéeloéviors. Students perceive these
behaviors and behave accordingly. Educators muke sare they are providing a
climate of respect so their students recognizetdaating and bullying is unacceptable.
Also, if diversity is celebrated then students vdikabilities will not have the higher
rates of loneliness, and lower rates of hope, effod attachment security that have been
reported (Al-Yagon, 2010).

At the present time, there are bookslalika that show children with a SLD or
AD/HD as well-adjusted, typical adolescents. Howetleere are few books that have
characters with an emotional disability. This reskar had to search to find books that
contained characters with an identified emotionsaldility. Since there were none, the

researcher switched to characters with AD/HD.
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The absence of characters with emotidisalbilities implies that people with
emotional disorders do not exist or it is not ac®n. Therefore, educators must not
depend on conventional sources when selecting b&ukgators need to be proactive,
specifically searching for books that portray cleteges with emotional disorders. Also,
they need to inform publishers that they want bdbks portray characters with
emotional disabilities.

This year Chicago Public Schools is méndahat educators view a webinar
about AD/HD to increase their awareness about iserder. Is this a nationwide
concern? Is the reason for poor teacher relatiprshitrayals in some of the books due
to a lack of awareness? Anderson, Watt, Nobel daohi8y (2010) conducted a study
with in-service and pre-service teachers. They datlnat “In-service teachers had
significantly higher total knowledge of ADHD
. .. " (p. 521). Therefore, teacher educatiorgpans should have course requirements
that include more than an introductory or survegslon special education which is the
minimum most states’ teacher licensing boards regiilso, literacy methods courses
should include disability literature to expose pegvice teachers to a variety of cultural
texts.

Recommendations for Further Research

In this study, the sample was limitedtmks that could be found in library
collections. Further research might focus on tlevg@lence of these kinds of books in
basal readers that are typically used in Englishguage Arts programs. Questions to
consider are: 1) If there are few selections iralsaslo teachers supplement the

curriculum with their own books? 2) If not, whytR®) Are there obstacles that prevent
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educators from offering literature about SLD and/AD? and 4) Are authors and
publishers producing the type of literature thatadors need for a diverse collection?

Also, a study could be conducted on thteé@s of disability literature. What
motivated them to write the storylines? Is thepeesonal connection? Students might
respond more to the texts if they knew the authimaskground and motivation. Also,
they would see that they can share their voice oiitiers.

Finally, it's the hope that awarenesd pribmote change. Teachers could use some
of the books in this study to promote awarenegh@flisability culture. They could
participate in organizations that advocate for peepth disabilities and use the texts to
facilitate conversations. Also, they could usetthés to develop curriculum for
professional development workshops. Additional aeste could be conducted to analyze
the effects of reading and discussing the booksthBse books change the attitudes of
students? If we do not use literature to help childbecome culturally competent, people
with disabilities will continue to have problemstlwidentity, self-esteem, and self-

concept.
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APPENDIX A

PROTOCOL FOR CONTENT ANALYSIS

Recording Form for Selected Literature Books:

Book Title

Condition
Represented

[_] Main Character [] SeamydCharacter

Major
Characters
and Their
Gender

Author

Publication
Year

Publisher

Summary
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Evaluative Instrument for Content Analysis:

PLOT

DOCUMENTA-TION
and NOTES

PAGE
NO.

NO

YES | Comments

Does the plot focus on
the SLD or AD/HD?

Is the focus on
accommodation?

Instances:

If there are
accommodations, what

are the accommodations”

Instances:

2

Does the character with
the SLD or AD/HD
experience similar socia
interaction with other
characters?

Instances:

CHARACTERIZATION

Does the characterizatio
depict the character with
the SLD or AD/HD as
multi-faceted (attending
school, working,
interacting with family,
etc.)?

hinstances:

Is the character with the
SLD or AD/HD
portrayed as a victim?

Instances:

Is the character with the
SLD or AD/HD
portrayed as dependent
upon others?

Instances:
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PLOT

DOCUMENTATION
and NOTES

PAGE
NO.

NO

YES | Comments

Does the character with
the SLD or AD/HD grow
(psychologically,
socially, cognitively or
morally?

Instances:

Do the other characters
grow based on the
catalyst of the SLD or
AD/HD?

Instances:

IMPLICATIONS OF
DISABILITY

Are the actions of the
character with the SLD
or AD/HD reflective of
typical psychological,
social, physical,
cognitive and moral
development?

Instances:

Do the actions of the
character with the ALD
or AD/HD match the
condition?

Instances:

Is the speech of the
character with the SLD
or AD/HD presented
truthfully?

Instances:

Are the thoughts of the
character with the SLD
or AD/HD presented
truthfully?

Instances:
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PLOT DOCUMENTATION PAGE| NO | YES| Comment
and NOTES NO.
Are the psychological Instances:
implications presented
truthfully?
Are the social Instances:
implications presented
truthfully?
Is the character with the| Instances:
disability embarrassed by
his situation?
If anything, what could | Instances:
the reader learn from the
theme?
TERMINOLOGY
Does the title of the book Instances:
reveal the author’s
attitudes toward the
disability?
Is non-discriminatory Instances:
language used?
Is discriminatory Instances:

language used?

Other Findings:

Additional Researcher’'s Comments:
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